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The purpose of this action research project was to examine teaching practices and empowering 
methodology in regard to the researcher’s student teaching experiences. This research focuses on 
questions that describe the application of culturally responsive and diverse art curriculum, a 
shifted focus and preparation for holistic learning, and an implementation of online art projects 
in the context of distance learning in an art-based classroom during the dual-pandemics of 
COVID-19 and ongoing, systemic racism. The findings showed a growth in teacher knowledge 
of empowerment in the arts; however, more research upon further practice is necessary to 
continue improving as an educator. 
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This action research project serves as a look into my own personal learning experiences 
through this program and perspective of the various findings that have altered my initial thought 
processes of education and learning. Through this analysis, I want to demonstrate my 
understanding of the fundamental necessities for teaching, as well as give examples of my own 
learning progress that has given me another outlook to the many-faceted experience of teaching. 
From this, I find that there is always room for growth and improvement, be it in teaching 
methods or opening broader scopes of perspective for more avid education and continuing this 
approach to gaining knowledge is of the utmost importance for a thriving teacher.  
My own education was guided by my parents who had sought to give me the best 




income part of Los Angeles, California with a high rate of crimes brought many challenges to 
being able to learn and continue growing with respect to the traditions and cultural perspectives 
of my family and community. There was never a time where I could go to and from school alone 
due to many dangerous situations that occurred in the area where I lived, so my mother would 
always take me to school every morning and pick me up from school every afternoon. Looking 
back on that experience, I took that for granted. So many children in that area may not have had 
that support from a parent or caretaker who wanted them to succeed in school. I continued my 
schooling there until I moved up North to central California. There, I began my education in fifth 
grade all the way through to community college. I found myself, again, to be taking the situation 
for granted, as I was able to grow up through my adolescence into adulthood in a relatively 
nurturing and safe environment thanks to my family, who continued to push me to excel in 
school. Being able to have such a support system is crucial to any students’ learning experience 
and growth in the school environment, as was apparent from my own personal experience 
learning in various environments; that is to say not all students will have the same method of 
support, yet I find that it is a teacher’s duty to reach out, communicate, and devise a way for 
students to be able to have some sort of system that assists them in their critical needs to be able 
to gain as much from their learning experience.  
My time in school after my move was definitely very difficult at times; where in my first 
years of education were challenging in regard to location and the manner in which safety was a 
very high priority (and very terrifying on its own accord), my time in middle school was full of 
harassment in the classroom and neglect from teachers who chose to remain complacent with 
things as they were. I was a very quiet and reserved student, only speaking to a few of my peers 




seventh and eighth grade. Yet, I would find myself being unable to continue my high-grade point 
average from elementary school, as I was subjected to constant physical and emotional attacks 
from my peers during class. I was targeted by several different classmates who would each take 
their turn harassing and belittling me in whatever creative ways they could manage. Having my 
possessions destroyed and my appearance being negatively commented on nearly daily during 
my first year of middle school gave me little to no hope for doing anything besides surviving day 
to day. The reader of this action research project may be thinking, “well you should have told the 
teacher,” as many have retorted once hearing this history of my education. The thing that is still 
shocking to this day is that I did, in fact, communicate with my teacher of what was occurring 
through tears and sobs, as I wanted to be, at the very least, moved to another section of the 
classroom to avoid the ongoing bullying that occurred where I was seated. Instead of reacting as 
many humane and professional teachers would, this teacher told me with no remorse or empathy 
in her voice that I should write her an essay as to why I should be placed in another part of the 
classroom. Hearing the lack of care from someone who was supposed to be a model adult and 
who was in charge of our education caused me to shut down and not speak up again about it. 
There were potentially other head figures I could have gone to with my troubles, yet I was put 
into such a state of shock and betrayal that I could not bring myself to ask for help again. I find 
myself thinking back to this instance in my life, where if I had had a teacher who listened to me 
in my time of need, and provided me with even a ration of empathy and understanding, I may 
have been able to find the strength to try harder in school and care more about myself. And 
beyond my own scope, if another student had faced the same turmoil I had, what could have 
become of them? The reasons for my bullying and the reasons why my teacher did not choose to 




in a classroom of predominantly white students with a white teacher, leads me to believe that this 
may have been a factor of marginalization. “Privileging of certain voices while silencing those 
who are most affected by poor decision-making could also be symptomatic of a dominant 
agenda” (Hotchkins, Warren, p. 271). Through the insufficient teaching methods instilled in the 
classroom, my voice was ultimately silenced amongst the other students and the empty learning 
objectives of the day. I managed to make it through the rest of my seventh and eighth grade years 
of middle school with the bullying and lowered self-esteem still a large part of my day to day, 
but it took me a long time to trust any teacher or person in a position of authority in school (and 
outside of school) after that succession of events. 
Once I entered high school, I found myself trying to do my best to remain as unnoticed as 
possible. I did my best to get better grades than in middle school and even went on to improve 
my health and appearance as a way to manage the trauma I went through, in a way to put it 
behind me and start anew. The most engaging part of school was my art class, hence why I am 
now working on becoming a better artist and hopefully a great art teacher. I found myself in an 
environment where I was comfortable; I was treated like an adult and left to my own devices to 
complete work, yet was constantly challenged by my teacher to do more and to try harder to 
excel in my projects. Being given the opportunity to be held accountable for my work in earnest 
and to feel as though I belonged gave me more self-confidence than I had ever had before. Many 
of the teachers I met in high school had given me so many more opportunities to grow and show 
what I could do, as I raised my grades and eventually was enrolled in advanced placement 
classes towards the end of my high school years. I was viewed more as an individual who 
deserved to succeed, yet beyond that, I felt little broadening of my own perspective in terms of 




scores and pass advanced placement exams for the funding of the school, as ultimately that was 
the key reminder to students nearly every daily announcement. 
My time in community college was the most liberating experience in my educational 
journey; I was more involved with art classes and made many meaningful connections during 
that time, and I had some of the most genuine teachers that gave me introspective in not only the 
arts, but some harsh truths of reality. I was fascinated with this straightforward approach to 
teaching, as it reminded me in a way of my high school art teacher who only spoke frankly, but 
at heart really wanted his students to succeed in their own ways. I remember enrolling into 
community college and overhearing many opinions that stated community college was for 
students who were poor or could not make grade point average requirements, which for much of 
the time I felt myself believing. I think my past experiences with public school, which were not 
universal, gave me the impression that I was someone not capable of higher or more expensive 
education. I, in a way, helped perpetuate and fund these hurtful stereotypes, when the reality of 
the matter is that I learned some of the most profound lessons while attending community 
college. “The rendering of social invisibility is an act of power, a masking practice intended to 
preserve an advantageous power relationship (Haywood Jr, p. 94). This mentality of acceptance 
of complacency was something that spurred over years of well-intentioned education that was 
fueled by teachers who taught for the sake of the job, and not necessarily for the intent of truly 
pushing their students to success and building their library of knowledge. For my time at 
Western Oregon University, I feel as though there have been many instances where I have been 
seen for who I am; many of the teachers have treated me as a person, rather than merely a 




has pushed many of my experiences to the foreground of my mind, and I find myself asking 
more and perceiving more. 
Having breached and revisited the ideology that has formed myself up onto this point, 
there are many questions that one must ask themselves in order to circumvent the necessary 
application of teaching methods and differentiation in the classroom. Through this analysis of my 
experiences in school and through this program, I have shaped my philosophy of teaching and 
navigated my course for creating my action research project. 
Where do I stand on the various aspects that have shaped our educational system? I find 
myself floating between that which has occurred to me and that which I am seeing in classrooms 
(both in person in the past and remotely in the present). Many of the events that shaped a large 
portion of who I am today I would not wish to repeat on any student, and though I do believe that 
many classrooms and schools are headed towards resolving many of the aforementioned 
situations that I faced, I believe there is always room for improvement. The current teachers we 
have in our schools today and the future teachers that will be finding their place in the 
educational system are being held to a higher standard than ever before, of which I think is 
necessary to create a more unified place of learning for students that encourages not only the 
students to try their best to ascertain knowledge and make connections, but also creates an 
environment for teachers to continue learning, as we as educators should constantly strive for 
continued absorption of information to grow our own scope of practice and knowledge. The 
amount of reanalyzing teaching methods and creating more varied types of education, be it in the 
form of menuing, scaffolding, and various differentiated instruction, gives me hope that more 
students with be able to come to a better understanding to the lessons presented to them and will 




connections to previous lessons and knowledge in classes, as well as connections to outside of 
the classroom environment is something that should be focused on as well; it is something that is 
constantly spoken into the air, yet it is often overlooked in the creation of lesson plans. 
Connecting real life situations with lessons for all ages of students would give them more insight 
to the things they may face later on in life and would allow them to take to heart the lesson on 
more than just the face value. One of the largest aspects that I find myself wrestling with is the 
concept of all students being held to the same standards and levels of expectancy of high 
achievement. I think this sort of thinking has held too many students in a race with one another, 
to achieve more and do better than their peers, and ultimately causes burnt out students. This 
may be due in part to the letter grade system, which puts a value on student’s performance rather 
than the experiences and learning that they may have had. I think when schools primarily focus 
and put their pride in the grade point average versus the quality of education, that is when 
students suffer greatly. 
Where do you stand in relation to the various prominent philosophies of education? There 
are many qualities of philosophy that I find myself drawn to, predominantly the aspect of valuing 
the student above the concept of grade point average and funding for schools. Speaking from a 
personal standpoint, I find that many of the instances in my education were weighed in 
importance and value through how much funding and accreditation could be had from results of 
the student body testing scores. As we have seen through the course of studies and even hearing 
student experiences (focusing on what students tell us or what we can infer from their actions), it 
is quite apparent that the need for a shift in focal view towards the needs of students is much 
more necessary than any notoriety could ever be. I also believe that there is a need for 




multiple opportunities to show their resolve and gain success is necessary, as we are not able to 
see their personal struggles outside of the classroom. What we can do to facilitate a more 
prominent philosophy that commits to the ideals of education is to remember that all experiences 
are varied, and a level of differentiation is required of educators on various aspects of our diverse 
and multi-sided students. 
Where do you stand in regard to teaching with social justice- creating an environment 
that challenges all students at all times, regardless of their ethnicity, socio-economic status, legal 
status, etc. …? I think producing challenges for all students in the classroom is heavily important 
as far as showing them their true potential. Building a network of lessons that go above and 
beyond simple lecture and fill-in-the-blank forms are crucial for the examination of content and 
connections in the classroom that will further prompt students to examine their world outside of 
the classroom. Regarding terms of diversity in the classroom, I think giving representation in the 
classroom, as well as going to individuals who are much more qualified to speak on behalf of 
certain aspects, cultural nuances, and diverse subject matter are needed in the classroom, whether 
it be in the form of in class visits or video conferences; it is a matter of giving the floor to a voice 
that can speak through the personal experiences and knowledge that pertains to the certain 
contextual premise brought up in the classroom.  
Where do you stand in connection to being an ethical teacher and abiding by the laws that 
govern our school system? Maintaining ethical procedures and principles in the classroom is 
something that should not only be followed, but should be demonstrated day to day in the 
classroom. Students need that identifiable example that is prevalent in their lives in order to 




followed with the resolve of caring for the student beyond the face-value promotes a more 
resound and quality learning environment and experience. 
Where do you stand with reference to those who lead our school districts: parents, school 
board members, legislators, etc.…and the decisions they make for you as a teacher? I find that 
the necessity of a collaboration between the various individuals who lead our school districts and 
the teachers (and or staff) is unparalleled, as there must be a connection between these various 
aspects of a student’s education. This goes hand in hand with the concept of relating curriculum 
and lessons to students’ everyday lives, wherein we are to branch and connect to the students' 
lives and ensure that a quality education is being had; this method will surely be able to connect 
parents who are another crucial part of a student’s support network. Without confiding and 
cooperating with parents specifically in terms of a student progress or potential aspects of their 
learning that may be detrimental to their overall development and quality of education, there 
comes a wave of disconnect and ultimately students are left with a potential lack of support, 
drive, and awareness from their parents when it comes to what is occurring in and around school. 
I believe legislators and school board members are in a similar vein, as they need to be made 
aware of various issues and plights that may be hindering student education or the overall quality 
attributed to poor, in place laws or curriculum that does not do students justice. There must be 
someone who speaks up for the betterment of education, and I find that educators and those who 
work in education should have that in their minds when thinking about going into the field of 
education; to set a precedent for continued improvement of educational facilities and curriculum 
that surmounts into a passion for education, an access to various support opportunities, and a 




What kind of classroom environment do you feel is conducive to learning? A classroom 
that is conducive to learning is one that respects students, cares for students, and ultimately does 
the utmost best to provide an equitable and safe learning environment instilled with passion for 
learning and a support network that does not falter in the worst of circumstances. I think honing 
this sort of mentality is crucial to the success of a classroom, and even beyond that, it must be 
present in the school and district as well. To facilitate and provide a focus on student health, 
experience, and overall quality education is something that must be provided in any school, as 
our children deserve to have as many opportunities to thrive and grow as individuals.  
Who are you as a teacher: what is your mission statement? My mission is to do my best 
to act upon the mentalities and practices that have accumulated throughout my time in my own 
education, to continue to grow as both an educator and student in order to give back to the 
educational field, but most importantly, to be able to give students more opportunities than I ever 
had. I want students to feel safe, welcome, and feel as though their days of sitting in a classroom 
is more than a begrudging daily activity, but something that will inspire and foster a love of 
learning and growing towards a better future. To embellish onto students the feeling of care and 
unconditional love that should be present when teaching. 
 
Moving Into Action Research 
 The purpose of this paper is to combine the knowledge, literature, and data formulated 
through my experiences in this program and through my time teaching, in order to formulate a 
method of action for future engagements and priorities as an educator. My experiences through 
my own education are reflected in the various philosophies stated above, as well as my 




research project as not only a means of inquiry into my own practices as a teacher, but to develop 







































Purposes and Objectives 
My purpose in this chapter of review of research was to examine how teachers and 
researchers have looked at culturally responsive curriculum that infers from a framework of 
social justice pedagogy to instill mentalities and practices befitting the progression towards a 
more equitable education, as well as connecting the importance and benefits of further 
exploration into the world of art education in a variety of schools. I wanted to include research 
based on equitable and informative education that branched outside the face-value, Western 
American narrative and Euro-centric qualities due to the necessity of a multicultural, inclusive 
education for any and all students to be implemented into our schools. I also searched for studies 
that reflected effective and prosperous learning through a meaningful and well-intended 
curriculum that, when analyzed and reviewed, shows an understanding of viewing the whole 




Furthermore, because I would be investigating and practicing the subject of art, I wanted to 
examine studies and teaching practices that would go in line with the importance of having art 
education and art based activities during times of extreme stress and uncertainty, and how that 
would go a long way in not only solidifying the significance of art in society, but to also give 
students a healthy solution to combating the multitude of stressors that is highly frequent in a 
climate such as ours today. The culmination of these three themes and the overall discussion of 
the topic of culturally aware teaching, fundamentally focusing on the entirety to the student, and 
amplifying the necessity for art and creative endeavors in school to supplement and nourish the 
growth of a student during their time in the classroom; all of this is what I felt was necessary to 
take into consideration when discussing the future teaching mentality and structure that I wanted 
to bring into my classroom. 
 This literature review will address the many facets to the implementation and focus of art 
in the classroom as not only an expressive outlet for students, but a reexamination of the society 
and structure that has formulated our teaching philosophy and curriculum in the United States; 
giving students the foresight to remain critically engaged with that with which they are 
subscribed to and to manifest a mentality that is indicative of inclusive prospects of education, as 
well as an effective and caring experience that is the root of culturally responsive teaching and 
learning. Veblen et al. (2005) note: 
Cultural knowledge is dynamic; each individual teaches from his or her own evolving 
narrative. Likewise, each set of students can offer a unique configuration of heritages and 
attributes. Thus, knowing what one knows and being able to find what one needs are 




Through the examination of various studies regarding the significance of art programs in 
schools and the various strategies that can be implemented to create a more engaged and 
impactful setting, as well as the unique and individual experience of our students, there is the 
fundamental outcome that we as educators must be forthcoming with our lessons and curriculum 
to better establish a feeling of empowerment and opportunity for our diverse range of students in 
order to better prepare them for the task of being a member of a society that will come with a fair 
share of challenges.  
 
Procedures for the Literature Review 
 The literature I selected for this review was based on various aspects that I found fitting 
for the criteria of this action research project. Research that was conducive of the elements of 
diversity, inclusion, and the culturally responsive pedagogy that I am to one day fill in the 
classroom environment was found and included through the following descriptors: 
empowerment, multicultural curriculum, cultural responsiveness, antiracist, cultural 
backgrounds, race, students of color, art education, effective instruction, evidence-based 
practices. This search yielded many (hundreds over the various literary resources that have been 
supplemented and sought during the course of this literature review) documents, articles, and 
educational, peer reviewed text that could be connected to the overarching themes of this 
particular paper. Yet, in order to focus on the main focal points of the themes, I needed to find 
specific examples of text that showed supportive information in the realm of culturally 
responsive teaching, manifesting strategies and a mentality that would put the student first and 
their work output in the background, and a revitalizing of the importance of implementing art 




expression, but to add knowledge of the art world and how it plays into everyday society. I 
wanted to focus my efforts on establishing the overarching idea of building up and empowering 
my students through the supporting factors of the methodology of this paper. The sub-themes 
that this paper are comprised of that support the concept of empowerment, subsequently igniting 
students desire to learn, are: cultural responsiveness and inclusivity, effective instruction that 
keeps the whole student in mind, and the explicable necessity for higher appreciation and focus 
of the arts, especially during times of high stress. For these supporting sections of my findings, I 
sifted through many articles and books in the Western Oregon University library databases, as 
well as the JSTOR digital library for materials that corresponded with the proceedings in this 
research. Moving beyond that, I was also able to locate an online journal called the International 
Journal of Education & the Arts, which was able to supplement additional information dedicated 
to the arts. 
 To produce a research paper that covered the information and ideology that I wanted to 
present, I found it necessary to be selective in what articles I referenced, as they needed to follow 
in line with the concepts that I felt strongly supported the idea of empowering students through a 
curriculum that was culturally relevant and inclusive through the use of robust teaching methods. 
I analyzed and categorized each article, journal entry, and peer-reviewed text that I thought fit 
within the context of the various themes and from there determined what subsections would 
outline my research. To be able to justify my rationale for the various text I chose and the 
manner in which I am presenting this information, I wanted to go in depth with each of the 
topical ideas that are to support the umbrella idea of empowerment, in hopes of establishing a 
concrete understanding of my rendition of what it means to truly empower students for the 






 The overarching principles and ideas that surmounts the framework of my study and 
outlook on teaching manifests through various personal experiences and teachings that have led 
all to the idea and realization of the need for empowerment of students. As Veblen, Beynon, and 
Odom stated, the importance of boosting students and their differing, diverse backgrounds, 
which ultimately gave students “a new sense of respect and appreciation from their own 
communities- something that they had not experienced in their formal schooling until that point” 
(p.8). A key component of the success of students is enriching their lives with not only the desire 
to learn, but the ability to do so in their own terms; creating a community based on equal 
opportunity and scaffolded learning that values the student strengths over weaknesses. Paving 
the way for shared and equal learning that fundamentally places students in the best 
circumstances and position for the most beneficial educational experience, funded by lessons that 
offer more than just academia at the face-value, but actually connect students to their own 
personal backgrounds and experiences leads to a much more empowering and enlightening 
experience. The broadening of multicultural learning and a focus on eliminating racial prejudices 
in the form of policies that continue to be a part of many school systems is another necessity for 
the future strengthening and empowerment of students of various cultural backgrounds. 
Understanding that “the educational enterprise reflects and often perpetuates discriminatory 
practices” (Weinstein et al. 2004, p. 31) within the boundaries of many of our schooling systems, 
and thusly requires a full and thorough examination of the various policies that govern the daily 




 From my own personal experiences in school, I found that there were many instances of 
this type of racial discrimination; moments where I as a student felt less deserving of the things 
other students were receiving, such as attention, fair treatment, and accessibility to help and 
resources when I needed them most. There were times where I felt little to no respect in terms of 
interactions with teachers, and peer-to-peer interactions were often rarely handled well by staff at 
any schools I attended. The number of states that have begun to handle the concept of culturally 
responsive education has been growing in the last decade with the inclusion of ESSA, putting a 
focus on the “uniqueness of each student and build both trust and a sense of care” (Schettino, 
Radvany, Wells, 2019, p. 27). Having this sort of assurance in place to better the equity and 
quality of education in schools across the country serves as a catalyst for student empowerment 
and gives the diverse nature of schools the opportunity to grow as a whole, rather than only a few 
groups flourishing.  
 The disciplinary issues that arise in the arts range from the lack of funding in the schools 
that provide (to some extent) a capacity for the arts, to the lack of importance that is placed upon 
art as a necessity to the world. That is to say that while many art programs are in place in many 
schools, they are often overlooked by other departments based on the wishes of either school 
boards or interest groups (fiscal gain). As a student who has experienced first-hand the 
implications of these actions taken by schools to defund the arts in their various capacities, I find 
myself wanting to improve not only how I will undertake the art classroom as an educator, but 
also in terms of placing more importance and necessity for the arts to be on equal footing with 
the various other disciplines. Todhunter-Reid (2019) discusses the necessity for art education as 
a part of student’s lives as it “may contribute to achievement because it enhances the quality of 




With the inclusion and focus on the arts, students can explore the various methods of creative 
endeavors that come with learning, but even more importantly, can feel more engaged and 
willing to try things (in all aspects of subject material) with the variety that comes with a 
departure from only “too much time-on-task in tested subjects” which causes a detriment to 
students willingness and drive in school, as Todhunter-Reid touches on further in his 
examination of the conductive research pertaining to the effects of art education in schools. This 
again calls into question the lack of the arts in many educational environments and what we as 
educators need to do to help push more for the arts and humanities in order to create a more 




The research that was gathered for the discussion of various sub-themes was acquired 
through discerning search in order to discuss the sub-themes of this research project. To begin, 
the first point of discussion is to bridge my initial thoughts of inclusive education which gives 
way to considering research on the second point of effective, quality education that goes beyond 
the face value; and finally, the disciplinary issues that are prevalent in many schools concerning 






Review of Literature 
Theme 1: Cultural Responsiveness and Inclusivity 
 This first article titled “Culturally Responsive Art Education in a Global Era” which was 
featured in Art Education, takes a look at the formative ways in which educators can create 
connections in the classroom space through students’ individual backgrounds and cultures. When 
thinking about the concept of culturally responsive education in schools, it is important to 
understand how often there are policies and actions taken by educational members that often are 
not equitable in terms of the diverse student population; many schools create and reinforce 
systems of oppression and punishment for students of Color, giving way to contradicting and 
extremely prejudiced punishments that land more often on students of Color as opposed to White 
students. As well as this, student experiences are often times left out of activities and lessons in 
school, which makes way for “decontextualized learning that devalues or disconnects students 
from their ethnicity and culture” (Lai, 2012, p. 18), and from this creates disarray in students’ 
well-being, mental health, and overall engagement with the learning material. This is evident in 
the many cases of educators implementing projects that support positive racial identity and 
inclusive projects that branch outside of the typical Euro-centric curriculum. 
Another piece of literature titled The Social Funding of Race: The Role of Schooling by 
Ladson-Billings brings attention to the manner in which practices that educators use may be 
continuing a narrative of racial prejudices. Through an examination of said practices in schools 
and realigning learning objectives with the intent of inclusive, culturally responsive pedagogy, 
there are much more chances for qualitative learning to occur. Giving students the opportunity 
for varied learning styles and experiences through exploration of their cultural backgrounds and 




but also will “likely contribute to academic success” (Ladson-Billings, 2018, p. 19). Through 
collective and collaborative research and learning from one another, students can manifest in 
themselves the confidence and awareness to examine their surroundings, opening up their critical 
thinking and inquisitive nature regarding the society that may continue to deny them that with 
which they deserve. “What intellectual information and experiences students have access to, 
what they are denied access to, and what distortions of information they encounter can serve as 
powerful funders of our racial ideology” (Ladson-Billings, 2018, p. 97).  
This aspect of Ladson-Billings’ research on the subject of funding race coincides with the 
aspect of responsibility that lays upon teachers to bring about change not only in their own 
classrooms and rhetoric, but to also instill that into their students; through the use of “creative 
engagement with a problem can allow students to better explore and explain their thoughts in a 
way that may not be easy with words” (Song, 2018, p. 19-20). In Song’s text Fostering culturally 
responsive schools: Student identity development in cross-cultural classrooms, there is a 
continued look into the manner in which students analyze and seek connections on a peer-to-peer 
level for understanding of the cultural differences they have, as well as how to go about handling 
the situations that may arise in these interactions. Utilizing that with which students understand 
and are connected with serves as a stepping stone into handling uncomfortable discussions and 
situations that may arise when handling a diverse group of students. Complacency of the 
occurring situation of racial discrimination and disproportionality that continues to happen 
underfoot in the world of education is apparent as “in each of these reports, and the research 
literature used to support their findings, is the importance of uncovering how racial 




Teranishi, 2019, p. 4); from this stems the apparent need for including students in the 
conversation of various school policies that attribute to the prejudices and funding of race. 
 In an examination of the 2010 report, Test, punish, and push out: How “zero tolerance” 
and high-stakes testing funnel youth into the school-to-prison pipeline, there is significant 
evidence that showcases the manner in which testing, policing, and no-tolerance mentality has 
continued to impact the lives of students (especially Black, Latino, and Native American 
persons) and subsequently affects their quality of education, as well as quality of life. And while 
there is concurrent data that showcases a decline in dropout rates of students aged 16 to 24 from 
2006 through 2018, as shown by the National Center for Education Statistics (2020), it is crucial 
to understand that the severity of the issue still remains true to our present time, as students of 
diverse and multicultural backgrounds are still marginalized and policies still are in place that 
withhold those prejudiced actions in place. The fact that the statistics show improved rates of 
dropouts does not equate to the mindset and actual change that is necessary for the betterment of 
handling students’ misbehaviors and subsequent “punishment” that resembles so closely the 
criminal justice system. The fact that many instances of unfair and unjust treatment of students of 
Color, students of the LGBTQIA+ community, and students with learning and or health 
disabilities are still occurring in various schools across the nation shows that there is much work 
to still be done in making transparent the flaws and discriminatory policies that continue to 
belittle our diverse students.  
The phrase used by Douglas F. Warring (2005) in where he states that “recent attention to 
multicultural education is to be lauded, research needs to be conducted to attempt to define what 
constitutes an effective program” gives pause at the manner in which educators say they facilitate 




in classrooms and situations that place a predisposed narrative upon them; going further into this 
analysis of data by Warring revealed the amount of educators that believed to be prepared for the 
diverse and multicultural classroom were little less than prepared. Every student deserves a 
chance to have a quality education and the same opportunities available to them as any of their 
peers, which further implicates the necessity of inclusive and culturally responsive education that 
puts forth the student as a whole. 
Theme 2: Holistic, Effective Instruction of the Whole Student versus Productivity 
 In the classroom environment, it is important to note the various strategies that come with 
a well-executed and maintained learning environment that places, again, the importance of the 
student firsthand. There are many instances, both in and out of the K-12 setting, that have 
subjugated students to the same lecture style class meetings that usually result in a test of some 
sort; there is often no connection or real attempt at a relationship between educator and 
individuals of the class. Personally, many times in class were much the stereotypical interactions 
of ‘go to school, sit down, do not talk’ sort of feeling. While there were cases of teachers with 
actual personality and a drive for student success, it was ultimately very hard to feel connected to 
anything that I was learning, as it did not relate to myself as an individual with Mexican and 
Native American roots (a high concentration of Euro-centric teachings and philosophy), and 
there also was no sense of urgency for topics and information that feels very important to 
survival once the final bell rings for students. The key to developing a strong, cohesive learning 
environment begins with the interactions and connections with the students, primarily ensuring 
that their needs are met and that they feel that their voices are heard. High-leverage practices that 
are in support of the fundamental requirements to teaching children about the various aspects that 




effective planning and teaching. We as educators must not only serve our students with logically 
formatted lessons, but we must also touch base on the developmental components of 
adolescence. The correlation within the school atmosphere pertaining to grade levels and test 
scores does little to effectively empower students, as it creates a competitive nature within their 
classroom community and imposes a necessity for A+ work over the value and longevity of what 
is learned. Educators must demonstrate understanding and empathy at more than just the face 
value, similar to the manner in which the subject material must be taught at, in order to give 
students the utmost in their educational experiences.  
False empathy, as explored by Warren and Hotchkins in the text Teacher Education and 
the Enduring Significance of “False Empathy” (2014), is a clear window into the way in which 
educators of all kinds may still be inclined to have preconceived notions of their students in 
various stages of their time with them, which in turn also circulates various misinterpretations 
and vile perspectives that culminate into racial disparities. The assumptions that are placed onto 
students through false empathy manifest into a ring of circumstances of dominant plans and 
eventual silencing of marginalized groups that are anything but that of an ally. Having these 
kinds of notions and assumptions are ultimately one part of what continues the misunderstanding 
of students and elicits less than desired instruction to students. Students must be heard and be 
seen as more than simply their outward appearances or their information in their files; there is a 
need for bringing about students’ independent thoughts that will not only begin a conversation of 
understanding, but will lead to a much more unified classroom environment. Considering the 
whole student when it comes to the different level of skills and learning styles that may be 
effective for various students entering the classroom, the key is remaining open to change and 




During the current climate of 2020, the amount of uncertainty that continues to be present 
in various aspects of society has taken a heavy toll on many people around the world. Those 
students still involved in finishing their education are left with many questions pertaining to their 
day to day and how they are able to access the many resources that came from their engagement 
with school. In the text School District Responses to the COVID-19 Pandemic: Round 6, Ending 
the Year of School Closures, there are clear, definite examples of the manner in which schools 
are handling the increase of remote learning and difficulties with this somewhat unventured area 
of education. Questions and concerns arise, leaving many students left without much to do but 
endure with what little materials and resources they could come by: 
“The ways in which schools offered remote instruction, however, varied from district to 
district. Some schools offered remote instruction and distributed devices the first day 
school buildings were shuttered, while others left students without remote learning for 
several more weeks” (Malkus, Christensen, Schurz, 2020). 
The amount of effort and resources it took to manage and uphold some form of remote learning 
during the sudden arrival of COVID-19 was vast, causing many students to lose touch with their 
schooling and engagement overall. A further examination of the text from Malkus, Christensen, 
and Schurz dictates the numerous components of school life that was ultimately thrown into a 
state of variability, as many of the situations varied from district to district. With all of this to 
consider, I find that the most important quality to a teacher that has effective teaching is the 
aspect of understanding.  Listening to students and coming to terms with the various situations 
that may arise from each individual student is what teachers must focus on, as assumptions create 
deficits in students’ educational experience. During times of stress and uncertainty, it is of the 




and sustain critical thinking and learning, not only to help students seek solace in their feelings 
of trepidation, but to also give them the tools they need to be able to use in their future. 
Ching-Chiu Lin wrote the article A Learning Ecology Perspective: School Systems 
Sustaining Art Teaching with Technology, which discusses the connections or “ecology” of 
meshing together technology with art education, pointing out the specifics of a necessity for 
technology and education interplay. Having an infrastructure that supports teachers with 
technologies and programs for students to explore and grow from helps create more 
opportunities for their future potential and careers, giving way to more effective and valuable 
learning experience versus simple productivity. This also adds to the importance of ensuring a 
plethora of resources and support for students and teachers alike from administration in order to 
bring about a more solidified learning environment that gives students a much more fleshed out 
learning experience. In times such as COVID-19, it is of the utmost necessity that every possible 
nuance for learning (in a safe manner) is utilized and put forth for students to make the most of 
their education situation and to receive the most quality education that will better serve them in 
the future. Without taking into consideration the individual strife that students are faced with in 
their own journey through adolescence can create not only a strain in learning and potential, but 
also have an effect on a student’s overall well-being and mental health. Students should walk 
away with a feeling of preparedness and capacity for further learning that goes beyond the idea 
of productivity equating to self-worth. 
 
Theme 3: Disciplinary Issue, Higher Appreciation and Focus of the Arts 
 The art programs that have been a part of many educational institutions have oftentimes 




many individuals to this day the assumption that the arts are not as important. To have a quality 
education, as well as a quality outlook on life, it is necessary to tap into the creative side of one’s 
nature in order to circumvent inner conflict and perceptions that cannot be explained in mere 
words.  
Conductive research pertaining to the way in which the arts affect the overall trajectory of 
students’ participation and success in the totality of their time in school is shown to be evident, 
giving notable rise to the importance of taking time for the arts. According to Todhunter-Reid 
(2019), ensuring art education has a place in a student’s learning experience gives way to a much 
more positive experience for students, and considers more of the student in a totality (regarding 
their mental health and various necessities for quality of life). “Arts education may contribute to 
achievement because it enhances the quality of students’ lived experiences in school, making 
learning more enjoyable and effective,” stated by Todhunter-Reid (2019), which is evocative of 
the sentiment of necessity for the arts to become more prevalent in schools. In order to give 
students a chance to explore the many capacities to which they may have skills and untapped 
interest, it is the duty of educational professionals and institutions to not only have fair and 
equitable mindsets when handling students, but also that same mindset must be applied to the 
expansive curriculum and subjects that come with education. In my own time in classes, there 
came many times when I felt I hit a wall in terms of my own desire to continue going to school, 
as there was little to no creative outlets during school. Until I was able to be placed in art classes, 
my time in school was spent solely in the “typical” curriculum of math, English, and physical 
education. Todhunter-Reid went on to say, “it is plausible that too much time on-task in tested 




and multifaceted learning experience, it takes a well-rounded curriculum to satisfy the various 
needs of the human psyche.  
Yige (2019) discusses the necessity of feedback in the classroom, as well as a need for a 
higher level of learning and connection within the realm of the arts in the text Visual arts 
education provision for primary schools in Turkey, not only to incite more student development, 
but to have students realize their own potential to voice change and speak about their 
perspectives. “A more subject-specific recommendation would be designing a lesson for visual 
arts and to conduct it with the classroom, and evaluate it with the students to enable their voices 
to be heard and their views to be taken into account” (Yige, 2019, p. 17). This is an important 
aspect to the learning process, not just within the context of the art classroom specifically, but in 
respect to all classrooms as teachers must ensure that students feel as though they are heard and 
respected. Having students be able to conduct themselves in an art classroom and have their 
creative exploration and expression valued gives way to more prosperous learning and higher 
levels of confidence in other areas of their education, as well as tapping into a more positive 
outcome in their quality of life. Within the text, Yige (2019) also discusses the need to shift 
focus to placing more importance on the arts as a part of a complete curriculum. “Yet, despite 
this largely marginalized position, art education remains a curriculum subject within the 
education systems, suggesting that some value is attributed to its role in the education and 
development of children” (Yige, 2019, p. 11). Again and again in education, the arts are 
questioned and put onto the backburner as something of an outlier or a somewhat unnecessary 
aspect to a student’s experience in education; often under-funded or completely written off a 
curriculum, the arts are often times in a position of forced flexibility (with regards to materials 




learning at the expense of students. As the studies from the text show, allowing students to 
experience quality education that is conducive of various aspects of learning, including an 
analyzation and creative support in the arts, helps students gain introspective and influences how 
they experience their sociopolitical position in the world they exist in.  The author does a great 
job of tapping into that mindset of enabling students to feel empowered and their opinions valued 
beyond a simple letter grade or participation points, and  additionally to recognize their personal 
thought processes and creative output, as well as placing more importance on having art 
programs prosper as much as other programs in a student’s curriculum. 
This idea of paving more opportunities for students to explore the various creative 
capacities in which they are allotted is examined as well in the text Artistic choices: A study of 
teachers who use the arts in the classroom by Oreck (2006). Oreck (2006) discusses the 
necessity for focus on quality teaching that manifests a sense of wonder and questioning for the 
arts, while simultaneously bringing about a discussion for the chances that should be taken at the 
hands of art educators (and educators in general) to push the status quo of what is thought to be 
art and art education. Paying specific attention to how teachers are utilizing the various aspects 
of art in their teachings, as well as the various factors that can enable more qualitative teaching 
methods, Oreck (2006) dives into how the experiences in the classroom with respect to the arts 
can be a positive, yet critical time in students’ lives. “They exhibited ways of being and thinking 
about teaching that enhanced the aesthetic aspects of academic experiences and that supported 
the artistic expression of their students (Oreck, 2006, p. 17). Through the findings of mixed-
methods research and insights of interviews, the author was able to showcase that the educators 
who valued the artistic approaches as much as the educational objectives were able to put forth 








 The literature reviewed in this action research project, while from a variety of sources 
and outlets of educational knowledge, shows the practices and procedures that I hold to be 
important in the realm of teaching, and is indicative of the nature of inclusive education, 
effective instruction, and a need to face the issues of art head on, for the betterment of a 
curriculum that values creative expression. Showing the same ferocity and energy for these 
components of study were crucial to giving air to the aspects of education that I have both 
experienced firsthand and seen throughout my time in and around educational institutions. 
Ensuring that we as educators are listening to our students and providing them with the utmost 


























The methods of inquiry for this study focused on the principles and practices of action 
research, using self-study aligned with professional teacher standards, teacher artifacts, and 
student responses (both in Zoom conference calls and Canvas assignments) as a means of data 
collection. I will begin with a review of action research principles to establish the foundation for 
this study’s method of inquiry. Second, I will review the choices and purposes of data collection 
that helped to highlight my instruction and means for searching for improvement. Third, I will 
detail my context for the study, methods of data collection protocols, maintaining credibility and 
trustworthiness of the data, and acknowledge my limitations as a researcher. Finally, I will 
present the procedures used for studying my practice, while providing data and analysis that 






 My focus for this research was empowerment through arts. Specifically, I examined the 
way in which students are able to have a more fulfilling learning experience through a well-
developed and holistic curriculum that focuses on all aspects of the students; through the 
necessity of student voices and consideration for students’ well-being, in conjunction with 
culturally responsive teaching applications and methods that give way for better quality learning 
that encompasses the variety of strengths and knowledge that students bring to class, I hope to 
set a precedent for achieving not only high engagement, but learning that spans beyond the 
classroom. This focus aligned with the following INTASC Standards for teacher professional 
development. Additionally, I considered how studying my own practice in line with INTASC 
Standards could improve my own instruction and therefore, student learning. My purpose of this 
study was to bring attention to the necessity of the arts and how this in turn can develop students’ 
autonomy, critical analysis of society, and exploring the self.  The research question (s) for this 
study were: 
1. In what ways does a culturally responsive and diverse art curriculum allow for 
defunding race in the classroom?  Data gathered from a focus on this question was 
used to test the ways in which a more holistic and caring environment can bring forth 
a more diverse and fulfilling learning experience for students. I wanted to bring 
attention to the needs of students outside of just the curriculum and grade point 
average aspect of schools. Giving students the opportunity to experience the arts in 
challenging ways, while also bringing their personal identity and experiences to the 
classroom, was something that I felt was necessary to tie together all the other facets 




2. How can I shift focus and prepare for holistic learning? Data gathered from this 
question was used to validate the way in which caring for students in a full and 
holistic manner would shift engagement and learning to an all-time high. Ensuring 
that students have what they need in order to not only be successful, but have a higher 
quality of life, is another important part of teaching. Students should be given various 
opportunities for quality learning that also considers their emotional, social, and 
mental needs, on top of their basic needs (such as food, shelter, and protection).  
3. How can implementing online art projects during the COVID-19 pandemic give 
students a way to process the current climate while connecting their previous 
knowledge bank of art and design elements? Data gathered from a focus on this 
question was used to describe how we as educators should find the most opportunities 
for our students to not only improve in their specific core teachings, but also be given 
complex projects that give them the chance to analyze their current situation. Inviting 
students to discuss their internal feelings and process what they are going through not 
only can result in extremely important connections and engagement, but can also 
serve as an outlet during stressful times (such as COVID-19).  
 
 
Methodology and Research Design 
Because my purpose was to describe my own teaching practice as well as how I use data 
to improve my own practice in line with the INTASC professional standards, it was important to 
choose a method that could account for both what the standards are for teachers and how I was 
paying attention to my own practice through data collection, in order to improve it. Accordingly, 




and a better examination at my growth in teaching that better serves students. The manner in 
which I went about developing my ideas on teaching and furthering my ability to teach 
effectively and holistically is the manner in which all educators should proceed through this 
process. This action research project is important for critical thinking and self-reflection as an 
educator, and how the various methods and procedures that we may bring to our classrooms are 
either befitting or need reworking for the betterment of our many diverse students. It is crucial 
that we as beginning educators take the time to bring our ideology and ideas of teaching 
framework into consideration prior to setting off into full time teaching, as we are able to 
examine and restructure our teaching practices to better suit the needs of our students. 
Committing to the act of teaching and applying what I have learned over the course of my 
time in this program serves as a gauge for my growth and development as an educator. Action 
research serves as a testament to that growth through the analysis of various data and samples 
that give insight into the way in which furthering my skills have come to fruition.  
 
 
Data Collection Methods and Procedures 
 
 The table (Table 1) below shows the sources of data that was collected in reference to the 
questions stated for this action research project. Also included are the means of investigation and 
procedures for said data collection. The table shows each question with data sources and 
procedures listed in the same row respectively. Further down the row is a look at the purpose and 
timeline of the information collected. I wanted to showcase my data collection of documenting 
lesson plans and notes from class to better compare to the artifacts and assessments that were a 







Research Question Data Sources Purposes Procedures and Timeline 
1. In what ways does a 
culturally responsive 
and diverse art 
curriculum allow for 
defunding race in the 
classroom? 
1. Documents (Lesson 
plans) 
2. Sketchbook Journal 
Entries 
3. Classroom Artifacts 
(Sources used during 
learning segment) 
 
1. Comparison of 
initial lesson plans to 
final lesson plans of 
Ceramic high school 
course as a measure of 
increase in culturally 
responsive teaching 
and diverse tasks.  
2. Taking notes and 
reviewing with 
cooperating teacher of 
the day’s lesson for 
further analysis. 
3. Examination of 
sources used during 
class to target growth 
and diverse application 
of learning objectives.  
1. Comparing lesson 
plans from first initial 
lessons in Winter 2021 
to final lessons in Spring 
2021.  
2. I will take notes 
during and after classes 
(Winter-Spring term) to 
reflect on my teaching 
practices and how to 
better serve my students 
as a teacher. 
3. The examination of 
sources used in the 
lessons will occur prior 
to the learning segment 
after each period of the 
Winter and Spring term 
in 2021.  
2. How can I shift 
focus and prepare for 
holistic learning? 
1. Documents (Lesson 
plans) 
2. Observations 
3. Sketchbook Journal 
Entries 
1. Comparison of 
initial lesson plans to 
final lesson plans of 
Ceramic high school 
course as a measure of 
increase in culturally 
responsive teaching 
and diverse tasks.  
2. Observing students 
various needs and 
interests in the realm 
of art, documenting 
what resonates with 
them.  
3. Taking notes and 
reviewing with 
cooperating teacher of 
the day’s lesson for 
further analysis. 
1. Comparing lesson 
plans from first initial 
lessons in Winter 2021 
to final lessons in Spring 
2021. 
2. The notes from 
various observations 
will be examined and 
compared from the 
beginning of Winter 
2021 to the end of said 
term, the same will be 
done for Spring 2021. 
3. I will take notes 
during and after classes 
(Winter-Spring term) to 
reflect on my teaching 
practices and how to 
better serve my students 





3. How can 
implementing online 
art projects during the 
COVID-19 pandemic 
give students a way to 




bank of art and design 
elements? 
1. Documents (Lesson 
plans) 
2. Survey (Noted in 
Sketchbook Journal 
Entries) 
3. Classroom Artifacts 
(student responses) 
1. Comparison of 
initial lesson plans to 
final lesson plans of 
Ceramic high school 
course as a measure of 
increase in culturally 
responsive teaching 
and diverse tasks.  
2. Initial survey to 
indicate students 
comfort with drawing 
prior to the learning 
segment for adjusting 
lesson plans and 
information 
presentation. 
3. Examination of data 
from students as a 
means to determine 
more support, 
challenge, or 
flexibility in terms of 
the lesson segment. 
1. Comparing lesson 
plans from first initial 
lessons in Winter 2021 
to final lessons in Spring 
2021. 
2. The analysis of the 
information from the 
survey will occur after 
each class has entered 
their responses, and will 
be examined in further 
detail in conjunction 
with the other data 
sources after Winter and 
Spring term of 2021. 
3. The examination of 
sources of student 
responses and artifacts 
will occur after each 
period of the Winter and 
Spring term in 2021, and 
as well at the conclusion 






Data Analysis Plan 
Upon completion of data collection, I plan to examine the data with the intent of 
determining strengths and weaknesses from my practices. I will be using narrative analysis as a 
means to connect the particular phenomena that occur in my classroom space during my time 
teaching. This method, as a part of this qualitative study, will serve as a means to examine the 
input and interactions of the students with not only the information presented to them, but also to 
their peers. This line of teaching instills a notion of  putting the best interest of the students at 
hand, while lining practices with strategic thinking that connects individuals to their 




During my time collecting data and jotting down notes, I want to define the various 
narratives and connections that occur in the classroom space (Zoom video conference call) that 
correlate to my action research questions. To ensure that my teaching is in line with my teaching 
philosophies and the research questions, I gravitate my practices towards a culturally responsive 
pedagogy and holistic approach that coincides with the teachings of Gloria Ladson-Billings and 
continued studies of Geneva Gay. With this in mind, I plan to use my lesson plans and data 
sources collectively as a way to inquire for best practices with consideration to holistic teachings. 
 
Table 2  






● Compare lesson plan documents and find correlations to research questions 
● Locate information in journal entries that connect with narrative analysis of 
classroom space and learning segment 





● Data organization that befits research questions and analysis of narrative data 
● Code data manually with respect to research questions 




● Notes on trends of data 
● Notes on relationships pertaining to connections of experiences and 
occurrences 
● Organization of data that both correlates with information sought for narrative 







● Reread over notes and sources for missing components with consideration to 
source material remaining in one sole grouping, but show roots within the 
confines of the data collection 
● Examination and reexamination of codes for substantial categorizing 






● Adjust digital table of them to organize collated data extracts within each theme 
for consistency 
● Identify relative narrative for each theme in the digital diary 
Write a detailed analysis for each theme, to include individual relevance and 
how that relates to overall analysis and answers the questions of this research 
● Examine written analysis for any excessive overlapping of themes 
● Examine each theme for any sub-themes needing to be identified and explained 
● For each theme, describe scope and content in no more than two sentences, 





● Write an analysis within and across narrative themes 
● Assure there is written evidence within each theme with related data extracts 
● Choose vivid and relevant extract examples for each point of evidence in 
answering research questions 









Validity and reliability are important aspects of social research and can be accounted for in a 
variety of ways (Torrance, 2012). Both validity, the quality of being logically sound, and 
reliability, the degree to which accuracy can be considered dependable, are components of 
credibility, the quality of being trusted or believed in. Eisner (1991) believes that credibility of 
qualitative research is grown through a “confluence of evidence” that includes multiple types of 
data (p. 110). Validity of research is one component of providing credibility and can be done 
through triangulation of data (Lather, 1991). Carter, Bryant-Lukosius, DiCesno, Blythe, and 
Neville (2014) explain that one method of triangulation is method triangulation which includes 
using multiple methods of data collection.  This is similar to Eisner’s method of structural 
corroboration (1991). Eisner (1991) also believes that getting input and opinions from others in 
the same field serves as a means of consensual validation. This helps to further demonstrate 
credibility.  
In my research, I used multiple methods of data collection. These different methods 
served as method triangulation based on the explanation from Carter et al. (2014). The methods 
of data collection were through lesson plans, sketchbook journal entries during and after class, 
and classroom artifacts pertaining to student responses and various assessments. This allowed me 
to analyze the data through differing means to ensure that I was correctly interpreting the data, as 
well resulting in “a broader understanding of the phenomenon” (Carter et al., 2014, p. 546).  In 
addition, to further strengthen my credibility, I also used member checks to provide a form of 
consensual validation. These member checks were conducted with the assistance of a 





Limitations , Delimitations, Bias/Assumptions 
The limitations that unfolded as a result of a number of variables are as follows. The first 
limitation was the initial placement for my student teaching, as I was not placed in a classroom 
setting (be it remotely or otherwise) until the end of Winter term. Due to this time constraint, I 
was forced to remain flexible with what was possible during my student teaching. On top of this, 
the use of remote learning via Zoom video conferencing was another limitation that added to an 
already difficult scenario. The class size of about 20 to 30 students per class was often hard to 
navigate in a digital environment with consideration to the subject matter of the class. The 
content that was taught during this time was derived from the necessity to increase student 
engagement and allow students to examine their internal feelings during such a time as COVID-
19. A class pertaining to Ceramics (or the arts in general) would have a much different 
atmosphere than what myself and the cooperating teacher had to traverse through. The 
experiences I had in this time in the classroom is to be considered of this particular time and 
situation, and not act as a generalization of any class, whether in person or remotely given. With 
all of these aspects of these experiences to consider, continuing to approach teaching with the 
same drive for the next time around is what I plan to do. 
 With consideration to the aforementioned limitations, and acting as both the researcher 
and instrument of this research, I have to place my assumptions and bias into retrospect. As a 
non-binary individual of Native American and Hispanic heritage, I have to understand the 
varying degrees of experiences that are present into peoples of similar or very differing 
backgrounds. While going through my own experiences involving social identity, my perspective 
(with regard to my standing in society and the manner in which oppression is very much a part of 




a variety of kinds of experiences. The way in which I handle particular situations and topics must 
be thought through with respect to not only the sociopolitical circumstances of the present time 









































DISCUSSION OF FINDINGS 
 
Data Analysis 
 For this chapter, I will present the information that I have collected through my time 
teaching and researching to determine my growth and analyze my findings. The questions 
presented in this action research project serve as an analysis and retelling of the circumstances 
that shaped my experiences as a pre-service high school art teacher. For my questions, I wanted 
to choose aspects of school-related issues and situations that resonated with my own experiences 
as a POC student and how I could better serve a diverse classroom environment. Focusing my 
areas of investigation to three research questions and goals, I sought to examine the areas of 
education that I felt were important in the realm of the arts: culturally responsive and diverse art 
curriculum that allows for a positive learning environment, shifting and preparing to a holistic-
focused learning stance for conducive learning, and providing students with digital art projects to 
process current events and connect to their prior knowledge. The evidence provided by this 




as the trajectory of my goals. The method in which I will present this information will be through 
a revisiting of each of the aforementioned focal points of my research questions to ascertain and 
discuss the correlation in my findings. Through this, I will be able to determine the areas in 
which I was able to grow as an educator and where I still need to improve in my practices. The 
specific pieces of data that I will be analyzing are in the form of: sketchbook journal entries of 
various professional interactions and conversations, notes from observations and various lesson 
plans, and student artifacts compiled over the course of my short time in my placement. Through 
the collection and investigation of the various pieces of data, I wanted to provide proof of the 
manner in which I aligned my teaching practices with respect to a culturally responsive and 
diverse art curriculum, holistic learning, and projects that allowed for students to connect to the 
current climate of the times. My findings will be perceived in a manner which reflects my 
personal perspective and experiences, manifesting in the form of coded data for which I will be 




Analysis of Data: RQ 1. Culturally Responsive and Inclusive Teaching 
In order to have a culturally responsive classroom, there are necessary elements and mindsets 
that must be considered. I developed the question, “in what ways does a culturally responsive 
and diverse art curriculum allow for defunding race in the classroom?” in order to examine said 
considerations. Culturally responsive teaching is the manner in which using the “cultural 
characteristics, experiences, and perspectives of ethnically diverse students as conduits for 
teaching them more effectively” (Gay, 2002). Using this pedagogy and line of educational 




teachings that correlated with the studies of individuals such as Geneva Gay, Gloria Ladson-
Billings, and Alice Lai. Educational professionals ensuring a classroom that does away with the 
expectations of having students “divorce themselves from their cultures and learn according to 
European American cultural norms” (Gay, 2002, p. 114) is quintessential to building an inclusive 
learning environment. Formulating connections between students and their personal experiences, 
their individual perspective of culture, and the challenges they face can also help create a 
conversation about defunding racial prejudices and stereotypes (Ladson-Billings, 2018) in the 
classroom space. From the sources of data compiled, I was able to create the following sub-
themes: creating engaging and safe environments, cultural connections, scaffolding, inspiring 
students, and a tone of respect and understanding between myself and the students. 
 
Sketchbook Journal Entries  
The analysis of data gathered from my experiences in the form of journal entries began 
during my independent studies prior to placement in February of this year. Under the 
circumstances of remote learning due to COVID-19 and limited placement opportunities, I was 
made to be flexible in terms of my student teaching and the resources available to me for 
building upon what I was learning. I was able to write down instances of learning for the specific 
points during critical analysis of theories and best teaching practices that I found either through 
provided sources from classes or online in databases on my own. The information collected from 
these various initial sources came from a plethora of locations, yet based on that alone is warrant 
enough to see this data as opinion-based, rather than objective truth. Yet from the experiences 
and educational backgrounds of these educational professionals, I wanted to take their 




knowledge. As well as this, I also was finding myself noting points of further exploration of my 
practices and things that I was able to learn in more depth, as a measurement of my growth so to 
speak. As an individual who has never touched base on much information about educational 
practices and resources until beginning this journey of student teaching, there was much to learn 
in order to get into an educational mindset. As I progressed through my findings, keeping note of 
particular points of interest that would fit into my line of thinking (and subsequent sub-themes) 
for later use during my actual lessons. Once I was placed, I was able to collect data that was 
directly influenced by my time prior to placement and the various independent studies that I was 
able to dig up. I created Table 3 to show the color-coding process in which I reviewed my 
sketchbook journal entries, as well as other various data, in order to organize and focus on the 
relevant information that suited the needs of my research question based on culturally responsive 
and inclusive teaching.  
 
Table 3  
Color-code index for Sketchbook Journal Entries, Lesson Plans, and Observations used during 
student-teaching 





-Student feeling safe to 
show personal artwork to 
myself and cooperating 
teacher after class 
holistic learning, producing 
effective instruction, providing 
space for students to feel safe in 




-Building upon techniques 
and terms  
-Providing framework for 
creating and pushing 
students to find their own 
artistic path (autonomy) 
effective instruction, building 
autonomous decision making, 







-Providing students with 
examples of inspiration 
from numerous sources  
-Giving students resources 
they might show interest in  
holistic instruction, effective 
instruction, higher appreciation 
and focus on the arts, 
motivating students and fueling 






-Focusing on projects that 
can highlight student’s 
identity and self-confidence 
cultural responsiveness and 
inclusivity, holistic instruction, 
giving students motivation and 





-Speaking with students as 
equals in regard to teaching 
-Remaining flexible in 
assignments and 
circumstances. 
holistic instruction, whole 
student instruction approach 
versus solely productivity, 




-Providing sources of 
artwork/theory from artists 
around the world 
-Bringing representation of 
all kinds of artists into the 
classroom space 
cultural responsiveness and 
inclusivity, holistic learning, 
higher appreciation and focus of 
the arts, giving students 
empowerment through 




When examining my sketchbook journal entries, I reviewed the notes I made prior to and 
after teaching, as well as the notes I made during individual conversations with students 
regarding their questions and concerns. Notes were also taken down in regard to what I could 
determine was culturally responsive teaching in my short time shadowing under my cooperating 
teacher. As someone who was, again, new to the educational world and had just learned about 
culturally responsive pedagogy, I find that many of my notes are based on subjective experiences 
and perspectives that may include parallels with the objective analytical theory of many experts.  
In order to align my practices and ideas with culturally responsive pedagogy, I sought to 




expert artists and teachers. In light of the current climate of racial injustices and cultural 
appropriation, I took the time to investigate how I could better approach the subject matter 
during my own class by reviewing educational professional’s seminar discussions on YouTube. 
The culmination of ideas that were touched upon are in image format and transcription. 
Providing these notes on my desire to seek out other perspectives (especially of other People of 
Color) in the art field and be able to translate that into my practices was important for my 
improvement on creating a culturally responsive, relevant, and inclusive learning environment 
(Appendix A). This approach to beginning to understand the measures to take in order to remain 
culturally responsive is indicative of the teachings of Ladson-Billings, who touched on the very 
subject of how dominant white culture often takes the time to snuff out, appropriate, and 
stereotype cultural forms, especially Black cultural forms (2018). To this effect, I wanted to be 
able to provide sufficient information to my class about how to defund stereotypes and racial 
ideology that they may be faced with. In order to remain in a mindset of critical thinking and 
ensuring data collection that was in line with culturally responsive and inclusive practices, I was 
sure to reference and connect to previously mentioned theories in order to ensure the evidence 
lined up with my sub-theme of culturally responsive and inclusive teaching. 
 
Lesson Plans 
 For another aspect of my data, I wanted to look at and discuss my lesson planning 
throughout the time spent creating this action research project. As mentioned earlier in this 
paper, my situation in terms of student-teaching was very different from the rest of my peers, as I 
was not in a classroom setting until much later on, so I had to compose lesson plans with only 




and culturally responsive teaching. I used the same format of color-coding (Table 3) in order to 
analyze the manner in which parts of my lesson plans were mindful of the sub-themes that 
connected with my overarching research questions. By starting with my earliest lesson plan (the 
Mock edTPA), I worked my way through the planning process and the eventual finalized product 
of later lesson plans as a means to investigate for evidence and improvement of culturally 
responsive teaching practices. I provided my first lesson plan for the Mock edTPA as a way of 
showing my initial structuring of lesson planning (Appendix C). With the data provided and 
color-coded in relation to Table 3, I wanted to provide evidence of my first attempt at 
incorporating culturally responsive consciousness in my earliest teaching. While there is 
evidence that I took the time to consider how to fit culturally responsive teaching and inclusivity 
into my lessons, it is by far unsatisfactory to my later standards. At that time, I was beginning to 
better understand what culturally responsive teaching was, so my earliest attempts at including it 
into my planning left much to be desired.  
 I also wanted to recollect the experiences and learned practices that were conceptualized 
and incorporated into the finalized edTPA lesson planning. With consideration to the coding, I 
wanted to find direct evidence of my improvement in the form of culturally responsive teaching 
in the finalized lessons. For this specific lesson segment, I spent time examining the manner in 
which the lesson plans prompted my sub-themes in relation to cultural responsiveness and 
amplifying the individual traits of cultural diversity in my classroom. I decided that I wanted to 
examine my lesson plan three from my finalized learning segment for edTPA (Appendix C). In 
comparison to the Mock edTPA, there is a significant increase in the amount of consideration to 
cultural connections and including the idea of family heritage. However, I find that this is still an 




means to dismantle racism (Ladson-Billings, 2018). Through the color-coding and sorting of the 
various pieces of evidence found in the various stages of my lesson planning for the final edTPA, 
I was also sure to refer only to data presented during the lessons, as well as information that was 
a direct result of the lesson. The data taken from this and categorized in the color-coded manner 
in which I chose to organize was informative in the outcome, as this was a sign that I had to push 
my critical thinking and planning to better serve students on culturally responsive issues and 
inclusive practices. 
 
Student Artifacts  
For the final piece of data that I collected, analyzed, and organized for my various action 
research questions, I wanted to include what I felt was the most telling piece of data which 
comes in the form of student artifacts. As following previous procedures of color-coding, I 
wanted to analyze and categorize the various artifacts that I was able to collect as a direct result 
from my time spent teaching. Being able to provide students with direction and support for 
connecting to their own heritage and culture is something that I also wanted to emphasize which 
is highlighted in the transcription of Student Conversation A (Appendix D). The context of this 
conversation was an individual meeting between myself and a student who had questions about 
how to begin conceptualizing something personal for a future project. Ensuring to scaffold my 
questioning and connect my student to potential heritage outlets that she could build upon in her 
project. This aligned with my objective of connecting students to their culture and background, 
developing their own personal narrative and offering a unique look into various characteristics 




 Providing the prompt and discussion for this particular artifact was important to me in 
order to show how culturally responsive teaching would be meshed more and more into an art 
classroom. This specific artifact drawn from a collection of sgraffito projects based on personal 
autonomous decision making on the part of my students was created with the idea of cultural 
background and family connection to Greek ancestry (Appendix E). With this specific piece of 
data, I am providing evidence of how my teaching focused on identity and connections to 
background, manifesting into student work of this nature. The evidence provides the significance 
of this particular student’s culture and the amount of detail that went into reflecting this passion 
with consideration to my overarching theme of culturally responsive and inclusive teaching 
practices. 
These pieces of data came directly from students and were objective in their own right, as 
this comes from an intermeshing of influence from my teachings and autonomous decision 
making on the part of my students. Being able to draw directly from students’ engagement with 
the lessons and to code my findings of data with respect to culturally responsive teaching 
practices was very meaningful to myself as a student teacher.  
 
 
Analysis of Data: RQ 2. Holistically Effective Instruction  
Holistic instruction is something that I wanted to focus on as well for my action research 
project. Prior to placement, I knew that I wanted to focus on the idea of putting student well-
being and the idea of ‘the whole student’ first before any sort of productivity-based goals or 
grade point average. This idea, along with culturally responsive teaching, went hand in hand, 




during lesson planning, teaching, and independent learning had much to do with the idea 
surrounding holistically effective teaching that supported students in more ways than the 
expectation of higher grades. The ideas and theories that support this idea of holistic learning, 
such as the idea of empathy in respect to critical race theory (Warren, Hotchkins, 2014) and 
scaffolded lesson planning concepts (Van de Pol, Volman, Beishuizen, 2010) all build upon my 
goals to be an effective teacher who puts students’ needs first. The majority of my research and 
lesson planning have gone into the overarching idea of holistic instruction, as I want to be able to 
provide the utmost quality education to students of all abilities and backgrounds. This is directly 
stemmed from my own personal experience as a student who often was not holistically 
considered. Being able to continuously add more practices, concepts, and data to this line of 
critical thinking has given me more confidence in my ability to successfully achieve my goals of 
a holistic stance as an educator. 
 
Sketchbook Journal Entries 
The data that I collected for holistic practices came in a form similar to the culturally 
responsive portion of this analysis. I wanted to examine my sketchbook journal entries for the 
duration of my time student teaching (as well as prior to) to connect my findings to holistic 
theory. I chose to select data that was meaningful to my goals and would help guide my 
trajectory for improvement in the aspect of empathetic teaching. Initially, I categorized this set of 
data based on my coding structure (Table 3), as well as through my own subjective lens. The 
writings and sketches that were included in this data, while very much opinion-based and 
subjective to the nature of the journal entries (as well as art in general), served as a point of 




my data via codes in this particular set of data was very much in line with the previous theme of 
culturally responsive and inclusive teaching, as both serve an important role in the fundamentals 
of qualitative teaching and research. For this specific data, I included another conversation with 
another student who asked about how to apply their interests into a future project (Appendix F). 
This data correlates with the idea of holistic practices as presenting ideas and brainstorming with 
students in order to scaffold their critical thinking is necessary, especially for students who may 
need extra guidance for interpreting their artistic vision. The data, much like previous data 
sources, is color-coded by way of Table 3 in order to search for corresponding sub-themes. In 
conjunction with my cooperating teacher, I was also able to get feedback on what areas of my 
teaching and lesson planning were best for promoting the theories and principles that were the 
foundation for an inclusive teaching experience. Taking these suggestions and teachings into 
consideration, I wanted to incorporate the notes and conversations between myself and my 




The specific data that was reviewed and analyzed for this portion of my data collection 
was the same as used in the previous section for culturally responsive teaching. This was to keep 
consistency throughout the process and to make an easier job of determining patterns relating to 
my specific sub-themes for coding. For the procedure of finding elements of holistic teaching in 
my lesson plans, I wanted to reference my code words and phrases again: creating engaging and 
safe environments, cultural connections, modeling and scaffolding, inspiring, empowerment, and 




I was succeeding in these aspects. With this in mind, I also wanted to look closely at my learning 
objectives and central focus (in tandem with the Oregon Visual Arts High School standards) to 
see if my plans for the classroom were running parallels to the level of quality education befit of 
the state standards and the concept of holistic teaching. For this section of data analysis, I chose 
to reuse the same lesson plans for the Mock edTPA (Appendix C) and final edTPA (Appendix C) 
presented from the previous section relating to culturally responsive and inclusive teaching in 
order to remain consistent with my trajectory and data analysis. In terms of holistic practices, I 
find that this is the area in which I succeeded the most, as I often was able to connect with 
students on various levels of interests and showing my empathy for their projects, as well as the 
personal day-to-day situations that they wanted to share. 
 
Student Artifacts 
 The student artifacts that were put into consideration for holistic practice data review 
were chosen based on a reference of quality over quantity, in order to showcase the strengths of 
the holistic ideas that were put forth in my teaching. These specific data points draw directly 
from the lesson plans that I was directly involved in and taught, in order to provide substantial 
evidence for my own measurement of growth in consideration to empathetic, holistic teaching 
practices. The data provided (Appendix G) shows a student artifact created from a lesson plan 
that considered their belongings and interests into the lesson objectives. The evidence of 
holistically considering students is present by way of encouraging students to highlight objects in 
their possession that they were comfortable sharing, and then visually representing said object in 
various contour drawings. This connected students to various levels of critical thinking and 




focus on hand eye coordination over an attempt at perfection/realism). I found that this was a 
way to assess students' readiness in my class in terms of drawing comfort and openness to try 
new methods, as well as a way for me to begin analyzing ways to provide contingent support to 
be adapted for their specific level of learning (Van de Pol, Volman, Beishuizen, 2010). Being 
able to look back on these pieces of evidence that students created gives me hope that my 
teaching will continue to improve and be more helpful to students. 
 
 
Analysis of Data: RQ 3. Appreciation and Focus on the Arts 
 The disciplinary issue surrounding the arts was another area of interest that I wanted to 
focus on during my time researching my educational prowess. To begin this analysis, I created 
the question, “how can implementing online art projects during the COVID-19 pandemic give 
students a way to process the current climate while connecting their previous knowledge bank of 
art and design elements?” The manner in which I chose to examine this area was by turning my 
attention to the manner in which the arts are either undervalued or done away with, compared to 
other areas of education. To put further importance on this issue, I wanted to make the notion of 
the importance of arts evident, especially during times of uncertainty and stress (much like 
during the times of COVID-19). I wanted to pull data from my time as a student teacher that 
reflected the need for art during all aspects of life in order to work through issues and feelings 
that otherwise may be left unaccounted for. Heightening the usefulness and necessity of art in 
curriculum was the center focus of this section of my data in an attempt to shed light on the 
overall importance of creative appreciation, as well as allowing for students to be able to connect 




nuance of my research, I found myself in the same vein as the previous research question 
information, as these particular pieces of critical analysis and data are complementary in nature. 
 
Sketchbook Journal Entries 
 The sketchbook journal entries used for analysis showed evidence of the need for art in 
schools as a means for processing the current climate of the times and to signify the importance 
of art. To organize my data, I used the same methods from Table 3 to group ideas, words, and 
overarching observations to best fit my examination of my sub-themes. For this specific analysis, 
I wanted to provide context to a conversation with a student who was struggling to execute her 
ideas out of fear of “not being good enough,” which I found that I needed to address (Appendix 
H). Providing a moment of self-analysis and highlighting affirmative, but constructive feedback 
was necessary to provide my student with support in something I find is a very common 
disciplinary issue of art; the notion of the artist habitually downplaying their craft. This, in part to 
how art is regularly undermined in academia (and society as a whole), is something that I felt 
compelled to not only address in this action research paper, but to also continue improving my 
practices towards. Highlighting the numerous situations and similarities between this and the two 
previous research data, I wanted to pinpoint how this idea of art-focused curriculum, alongside 
other aspects of school curriculum, could best benefit students in a holistic, culturally responsive, 






 As stated previously, the data used in this portion of the research aligned with previous 
procedures. The lesson plans used followed my time throughout the Mock edTPA up until the 
final edTPA which was turned in with video recording, evidence of my teachings, and my 
personal commentary of my findings. While my lesson plans were focused on art-based projects 
initially, I wanted to examine the progression of how my lesson building changed over time 
based on the numerous critical theories and educational practices that were provided to me 
during my time learning. I wanted to understand where my strengths and weaknesses were in 
terms of my original thought processes for building a lesson segment that adhered to my 
opinions of the disciplinary issues in the realm of art education. I, again, revisited my previously 
mentioned lesson plans (Appendix B and Appendix C) to analyze how I was able to take steps in 
shifting my focus and practices towards emphasizing the need for more art-based education in K-
12 schools (and society as a whole). Connecting this line of thinking to the current circumstances 
of COVID-19 and how students were able to process their internal feelings and interests through 
my art classes. By way of organizing and color-coding, I felt that I began to think critically 
towards building upon the importance of art during all aspects of life in my lessons. Taking into 
consideration each of my lessons, I listed evidence of my sub-themes and coordinated these with 
the research questions. This served as a means to maneuver through my line of inquiry for how 







 I wanted to include student artifacts into this portion of my research data to better reflect 
the continuous use of similar data and to provide a better understanding of how my lesson 
planning (which put an emphasis on the need for art) was able to inspire students to be more 
open to incorporating art in their lives. The takeaway that would serve as direct evidence for my 
successful application of the importance of art to my students would be the specifics of student-
based growth, understanding, and the ability to reconcile their emotional turmoil in their work. 
The specific piece of data I wanted to highlight in this section was a student artifact that 
correlates with Appendix I, as the student mentioned went on to practice and complete the 
originally conceptualized idea (Appendix H). Providing this evidence was crucial to 
demonstrating my ability to instill the importance of art in my students’ lives, as well as 
prompting for my students’ best efforts. Through direct instruction, in conjunction with student 
autonomy, I was able to draw data from the artifacts submitted by students that indicated a 




The familiarization of data and my astute observations, coinciding with the quality of 
evidence indicating successes and room for improvement, gave air to the findings based on my 
research questions and the sub-themes, respectfully. This proceeding section will discuss my 
analysis of data from Culturally Responsive and Inclusive Teaching, Holistically Effective 





Response to Research Questions 
Culturally Responsive and Inclusive Teaching 
Beginning with my first research question, I wanted to consider the theories and ideology 
behind the culturally responsive and inclusive teaching that I had begun to learn about during my 
time in this teaching program. My question asked, “In what ways does a culturally responsive 
and diverse art curriculum allow for developing a positive atmosphere aid in defunding race in 
the classroom?” My question, although a very broad and ever-expanding concept, was chosen as 
a point of focus in my action research project as a means to explore how this could benefit my 
teaching practices and the students I would be working with. By choosing to explore this 
question, I was able to keep my attention on the data that would help further my investigation, 
specifically in the data resources of: sketchbook journal entries, lesson plans, and student 
artifacts. 
Beginning my analysis of my data collection, I had to ensure that I was able to familiarize 
myself with the information that fit best into my main research questions. After a thorough look 
at my data and the evidence that I could draw from it that related to my research question, I was 
able to begin assembling a coding system that would give insight into the aspects that supported 
my claims. 
 The first piece of my data that I chose to focus on was the sketchbook journal entries that 
were taken over the course of my time learning about what makes a great teacher. I had begun 
jotting down notes in the Summer of 2020, with respect to the theories and principles that were 
beginning to be introduced in this educational program. Further down, placements began to be 
assigned, yet I was left without a placement. So, in order to supplement the lack of a student 




outlook on how I should go about becoming a teacher. I collected information from art teachers 
from various sources online (as COVID-19 restrictions would not allow for in-person teaching) 
in order to propel my own research. I analyzed live lessons on YouTube, borrowed information 
from a plethora of educational websites and resources (some of which were provided by my 
professors), and was heavily interested and influenced by the diversity of teachers who presented 
information very differently. Drawing experience and knowledge from this, I made it my duty to 
write every instance of learning that fit into my ideology of teaching with respect to my mission 
statement. For information specifically pertaining to culturally responsive teaching, I sought the 
writings of educational professionals such as Geneva Gay and Gloria Landson-Billings (as well 
as took note of their seminars available online) in order to further my understanding of the 
various aspects that go into culturally responsive teaching. When looking at my notes, I wanted 
to ensure that the ideas captured in these various informational avenues were documented and 
coordinated with my sub-themes. Providing the specific piece of data (Appendix A) in 
connection with this culturally responsive mindset, I wanted to be sure that I was engaging with 
as many materials and information from various individuals who knew more about the subject of 
cultural responsiveness and inclusivity. This specific example was important to me, as I wanted 
to begin studying ways to improve my ability to convey ideas concerning cultural appropriation, 
racial stereotypes, and other issues pertaining to racial injustices. Partnering this with other 
various nuances of data and resources helped me to solidify my practices and encompass a much 
more conscious classroom environment that empowered and uplifted the voices of my diverse 
and multicultural students while focusing on how I could boost their confidence and help build 
upon the idea of community in said classroom (Veblen, Beynon, Odom, 2005). The idea of safe 




were all ideas that were encapsulated in the many writings and data that were retrieved from 
these sources. The hardest part of this was narrowing down the crucial elements to take into 
consideration and put into my own data reference. When looking at the specific times of entries, 
in relation to the first handful of entries versus the more current ones, it is clear to see that my 
initial writings had less culturally responsive theories interwoven in them. 
 My lesson plans were another area of interest for determining my culturally responsive 
pedagogy and examination of critical race theory. While the templated served as a starting point 
for many of the principles and best practices that should be incorporated into lesson segments, I 
found that the earliest lesson plans that stemmed from the Mock edTPA had very little to do with 
the idea of culturally responsive education (Appendix B), and were more in line with the idea of 
embellishing the idea of inner expression in art. While this could be used in much more context 
of multicultural teaching, it was not one of the key focal points of the lesson segment. Examining 
further down the timeline of my lesson planning, I was able to note more points of culturally 
responsive and inclusive practices to better serve students of a diverse and multicultural 
background, specifically when ideas of inspiring representation and empowerment were 
involved. The lesson plan that was a part of my final edTPA (Appendix C) was much more in 
line with what I was trying to place unto my students as far as culturally responsive practices, 
especially in the realm of representation. The more lessons I created, the more I was able to 
consider how I could better represent different cultures and backgrounds in relation to the 
specific art objective of the lesson. During my time being observed, the feedback I received on 
my lesson planning and presentation showed my ability to heighten students' individual needs 




much more of the crucial elements to inclusive education for multicultural and diverse learners 
as I progressed through my time student teaching. 
 The final pieces of data that I wanted to consider were the various student artifacts that 
were created during my short time as a student teacher. In correlation to culturally responsive 
teaching, I wanted to present student artifacts that showcased the way in which students wanted 
to connect with their own individual cultures and backgrounds. The artifacts demonstrated 
students' comfort and openness to sharing parts of their personal identity and experiences. I felt 
that this was a strong indication of the way in which my lessons and overall presence in the 
classroom manifested a space of acceptance and safety, which tied into a large portion of my 
sub-themes. Included for this section of data analysis was both a transcribed discussion 
(Appendix D) and completed artifact (Appendix E) of a student who was interested in discussing 
her heritage in her ceramic work. This was important to me to include and ponder upon in my 
critical analysis, as I felt that I was able to engage the student in not only conceptually thinking 
about how to go about her project, but to also tie that line of thinking with her family legacy and 
heritage. Intermeshing students’ personal identity into their art gave them confidence and more 
connection with their inner self, as well as opening up to the possibilities that could be 
accomplished with art (and their continuously growing art skills). The completed artifact 
(Appendix E) showed a great amount of detail and passion that the student had for her family 
and heritage, emphasizing further the need for addressing those diverse and cultural outlets for 
students to explore. The number of times that students felt safe and engaged enough to share 
those private aspects of their lives in a multitude of the activities they were given is high. With 




empowered, and respected for who they were, I was able to infer a pattern of growth and direct 
impact on my students. 
 
Holistically Effective Instruction 
 The next step of my inquiry of instruction asks, “How can I shift focus and prepare for 
holistic learning?” Framing my question in this manner allowed me to simplify and focus in on 
the idea of how to approach my teaching with consideration to the whole student’s needs. I 
examined how often my practices answered this question through the use of these data sources: 
sketchbook journal entries, lesson plans, and observational notes. 
 The data used for the sketchbook journal entries are derived from a similar nature as the 
previous section concerning culturally responsive and inclusive teaching; that is to say that the 
totality of my findings ran recurring intersections with one another. The information taken from 
my entries were all in line with the sub-themes presented, as well as the principles of a holistic 
style of teaching. Connecting with the visual arts research of Karen Lee Carrol, the instances 
selected for this examination were included based on the idea of a development and learning 
associated based on dynamic relationships in the educational space (2006). I wanted to show an 
indication of the amount of times I was able to bring about this same teaching method to my own 
class, especially in such a tumultuous time. The results of my efforts in both the original entries 
and the summation of the collective data consisted of specific moments from teaching and 
individual conversations with students structured around not only their work in class, but how 
the current circumstances of remote learning were affecting them. Taking into note the individual 
situations of each student was a key factor to understanding the level of support and flexibility 




entries included the personal conversation of a student who struggled with maintaining her 
efforts on her work, as the level of stress and uncertainty piled on her shoulders. Speaking with 
this student in an understanding and respectful manner, while relaying consideration for her 
current mental health and situation, I was able to pass along suggestions for how to cope with her 
specific needs. This in turn led to this particular student being able to manifest a sense of how to 
handle her circumstance with support from myself and the cooperating teacher of the class. In 
another example presented in Appendix F, I wanted to also consider the interests of my students. 
The student in this data focus was not sure of how to go about visually representing his ideas for 
an identity project that would be made in clay. I helped him navigate the conceptual stages in 
hopes that he would be more open to showing his love for soccer and how passionate he was. 
Ensuring that my practices were not only culturally responsive and inclusive, but also mindful of 
the things students were interested in doing or talking about was key to building upon my 
connection with them, as well as providing a much more engaging learning environment. Again, 
tapping into the minds of Van de Pol, Volman, and Beishuizen, I wanted to be able to scaffold 
support to my students as a means to challenge and transfer responsibility over time by way of 
delivering well-structured conceptual thought processes and critical thinking in terms of 
executing art-based ideas (2010). Developing students' awareness of their emotions and 
connections with their internal strife through integration of holistic mindfulness became that 
much more central to my research and practices. Noting this and many other interactions with 
my group of students, I found that the quality and quantity of purposeful engagements that 
allowed for contextual development of holistic instruction was plentiful. This was in due part to 




speaking from the soul rather than based simply on curriculum and grade point average helped 
serve much more meaningful and personal narratives in my students’ works (Carroll, 2006). 
 Shifting attention to the second data that was analyzed, I once again visited my lesson 
plans for any nuance of holistic-based practices in my planning. Proceeding through my Mock 
edTPA, I found that while I did include aspects of my overarching line of thinking (in terms of 
my sub-theme coding), there was much left to be desired in terms of holistic teaching (Appendix 
B). Moving onto lesson plans that were created further down the line, there was much more 
consideration towards implementing ideas and practices that place importance on the students as 
a whole. This was especially prevalent in my final edTPA (Appendix C), which incorporated 
various elements of consideration for student learning. This lesson segment, with specific 
analysis on the lesson plan of Appendix C, consisted of supplementary lessons that gave students 
the opportunity to expand upon their knowledge of art design and principles, adding more tools 
at their disposal for future ceramic work. Continuing on this trajectory of building upon their art 
skills and the practicality of what my students were learning, I also wanted to encourage them to 
follow the passions they may have that go beyond what the teachings I have placed in their hands 
in order to follow their dreams, much like Eddy Zhong who discussed how to empower students 
in multiple ways, instead of through only one narrative of education (2015). While there was 
evidence of my continued progress in developing my holistic approach, I believe this is an area 
that still needs improvement. 
 The final section of my data collection was the various student artifacts I collected during 
my student teaching. The proof of growth and development that was prevalent in these artifacts 
was made apparent through the way in which the works were not only evocative of the lesson 




The initial activities and lessons that I guided were less so involved in the holistic development 
of my teaching practices, yet the ceramic pieces that were created in tandem with my lessons 
showed evidence of what the students had learned. Along with this, students were also more 
open to expressing their issues with their various work and assignments, which provided a 
narrative of open dialogue between myself and the students. The data provided for analysis 
(Appendix G) demonstrates the manner in which a student was able to take a specific lesson 
activity and mesh her specific interests into the completed artifact. The nature in which this 
student was able to show both her pride of her original creation and how she could manifest that 
into another artistic expression showed just how passionate and willing to engage in the materials 
she was. My lessons and practices very much aligned with students being able to be true to 
themselves and their passions. Being able to provide a space that was free of judgement or 
ridicule allowed students to showcase their potential and maneuver through the already difficult 
space of remote learning all the easier. The open-ended nature of the lesson objectives also 
allowed students freedom over their own autonomy while still having scaffolded support that 
was individually considered. In addition, students were also able to branch out into practical uses 
of their various finished artifacts (in terms of their ceramic concepts and execution of said 
concepts), of which served a purpose for them outside of the classroom and created a stronger 
connection between the student and the knowledge being taught. Through this investigation and 
organization of my data via the coding procedures, I feel that I was able to deduce from this a 





Appreciation and Focus on the Arts 
 For the final research question, I asked, “How can implementing digital art projects 
during the COVID-19 pandemic give students a way to process the current climate while 
connecting their previous knowledge bank of art and design elements?” By reviewing and 
categorizing my data of sketchbook journal entries, lesson plans, and student artifacts, I wanted 
to investigate how well I was able to enact this line of questioning and application into my own 
student teaching. The main goal of this section of my qualitative research was to motion for more 
importance placed on the arts in K-12. Highlighting the importance of the arts through 
connecting students to the internal feelings they are experiencing (in respect to art projects and 
assignments) while also tapping into their pre-existing knowledge of art and design elements.  
The totality of my data for this section was also used for the previous research questions 
as a means to keep consistency throughout my points of research. For the first form of data, I 
again revisited the sketchbook journal entries for specific examples of my coding choices. As 
seen in previous patterns, the focus areas of my research questions are intersectional. Many of 
the aspects of culturally responsive and inclusive teaching, holistically effective instruction, and 
an appreciation for the arts have much to do with the overarching idea of empowering students 
and giving them more fulfilment than grades or learning something at face value. The 
disciplinary issues that I wanted to address were in the area of a lack of art curriculum or pushing 
art out first as a means for budget cuts or other terminating principles. The notes I documented 
and categorized were detailing my experiences being able to continue helping students in an art-
based classroom (remotely) and how they were able to find ways to express themselves that they 
could not necessarily do in other foundational classes. The entries for this data of art appreciation 




necessity of the arts is not provided in enough detail and context to the real-world applications 
within many schools. Being able to give students inspiration and engaging lessons that inspires 
them to see the potential of the arts, as well as being able to express their inner turmoil 
(especially in a time of pandemic) was something that I always felt was underappreciated in a 
general opinion. As well as this, I wanted to be able to encourage students who felt that they 
could never accomplish much in the realm of arts. This is often an issue concerning the arts (both 
academically and out of the educational institution) in which students will downplay their skill or 
ability much like in the provided data example for analysis (Appendix H). The student in 
question felt that their hard work on their project had become null and void due to not knowing 
how to accurately handle putting font on her apple piece; this is a common circumstance that 
often derails students (and individuals in general) from pursuing further creative endeavors. I 
wanted to pinpoint the problem that was giving my student trouble, assure her of the work she 
was doing through positive reinforcement and affirmations, and guide her through handling her 
specific artistic situation. Through this, she was able to continue to challenge herself and create a 
finished product (Appendix I), which will be discussed further in this action research paper.  
 The second form of data that I reviewed was my lesson plans. Examining the 
various lesson plans that I developed for the Mock edTPA and finalized edTPA (as well as 
practice lessons that were developed during the progression of my time student teaching) gave 
me insight into the manner in which I was presenting the idea of the importance of art. The first 
lesson plan that corresponded with this line of thinking (Appendix B) versus one of the final 
lesson plans (Appendix C) painted very different methods of approaching my goal of a push for 
art inclusion. For the Mock edTPA lesson in question (Appendix B), I felt that there was an 




able to engage students. Creating more of a practical and sustainable reason for the lesson was 
much more evident in my final edTPA lesson (Appendix C), which connected to previous 
lessons and incorporated various sources of inspiration (both culturally representative and in the 
interests of the students) that catered to my students on a personal level. The reason for the lack 
of connection between my goal and my lesson plans was that I had only begun to see how I 
could intermesh my teaching principles into a basic art lesson. Continuing down the timeline of 
my time creating and teaching lessons, I could see a distinct difference in the amount of times I 
was able to connect real world applications to art, as well as an outlet for emotional strife and 
stress. Connecting these various concepts (that were in line with my sub-themes) into one 
philosophy for teaching gave me a sense of how I could better apply myself when creating lesson 
segments.  
Implementing the use of student artifacts as my final piece of data to examine, organize, 
and code was fitting for my final research question. Analyzing student work within the 
boundaries of my various color-codes (Table 3) and being able to draw from them the number of 
times I was able to apply art focused teaching and real-life applications in a successful manner 
was important. The amount of student artifacts that reflected the amount of trust and willingness 
to engage with the prompts of the lessons had improved during the course of my time working 
with my students. Student artifacts showed obvious connections to the idea of discussing their 
feelings (in their three-dimensional work, as well as their conceptual written work) of the current 
times, as well as strengthening their ability to execute these ideas in a visual format. Banking off 
what students already knew (whether they were aware of it or not) within the context of visual 
design and providing background information to how and why it worked in a visual art scenario 




showed how empowered they were to continue with their goals in the art classroom as they 
would constantly be pushing what they thought was possible within the context of the lessons. 
Students that were at first uncertain about their abilities in my class were able to build upon their 
skills in the two-dimensional sense (through drawing concepts and exercises) and apply that into 
their assignments and later three-dimensional ceramic pieces. This demonstrated in their artifacts 
that they could take the lesson objectives and spin their own unique take, while applying what 
they already knew and how they were personally feeling during the time of our class (amidst 
COVID-19). The amount of trust and willingness to take autonomous action over their art 
projects (with gradual fading and releasing of responsibility) was very apparent, especially in the 
case of my student who wanted to carry out her conceptual idea, but felt that she was not good 
enough to do so (Appendix H). This student, while experiencing hesitation in her ability, was 
able to be guided and encouraged to progress to her completed work (Appendix I). The sub-
themes that were prevalent in this area of data analysis had much to do with empowerment, 
scaffolding,  and inspiring students to pursue their artistic vision. With this in mind, there was a 
continued narrative of highlighting the importance of art in schools, as well as building upon 
previous overarching themes. 
Considering the many facets of data that were collected and reviewed for the summation 
of my time researching best practices, I find that there is a considerable amount of evidence that 
shows improvement in all the areas of focus of this action research project. Through the 
sketchbook journal entries of conversations between professionals and students alike, to the 
evidence of student engagement through submitted artifacts, I find that my teachings have 
become significantly more attune with my long-term teaching goals. With the amount of time, 




achieve many of my goals, while still remaining mindful of the chance to always challenge and 




































IMPORTANCE OF FINDINGS 
 
Introduction 
 My research for this project changed and evolved as much as I did over the course of my 
time spent researching and developing my practices as an educator. I wanted to base my research 
in a line of study that would promote what I felt was the most crucial when it came to being an 
educational professional. Providing lessons and practices that focused on student empowerment, 
creating engaging and safe learning environments, cultural connections, scaffolded teachings, 
inspiring students, and respect and understanding in tandem with my research questions was the 
manner in which I wanted to develop my teaching. Keeping in mind my research questions based 
on culturally responsive and inclusive pedagogy, holistically effective instruction, and a focus on 
the arts, I wanted to expand my knowledge and understanding of how I could effectively transfer 
these various educational mindsets into my own teaching. The main goal of this paper was to 




backgrounds and to be able to inspire them to feel empowered to follow their artistic vision with 
respect to their own identity. Through the course of this research, I found myself building upon 
my own goals and vision of what a teacher can be.  
 As I began with Chapter 1 of this research project, I wanted to explain my own personal 
relationship and history with my education, connecting that with how I formulated my teaching 
philosophy and goals that I wanted to succeed during my time of inquiry. The experiences that I 
constantly reflect on and that have shaped my own perspective on what makes a great teacher 
were also molded from this history. Chapter 2 of this action research paper was an exploration 
and review of the academic literature that I found ran parallel to my own line of thinking and the 
reasons for the framework of this paper. Continuing on to Chapter 3, I was able to dive further 
into the action research questions that were created during the beginning of my journey of self-
reflection and inquiry in the educational sense. The questions presented and developed over time 
came to a finalized form of: “ In what ways does a culturally responsive and diverse art 
curriculum allow for developing a positive atmosphere aid in defunding race in the classroom?”, 
How can I shift focus and prepare for holistic learning?“, and “How can implementing digital art 
projects during the COVID-19 pandemic give students a way to process the current climate while 
connecting their previous knowledge bank of art and design elements?” Once solidifying my 
questions, I was able to create sub-themes that I could then use to code for a deeper analytical 
look of my teaching practices in Chapter 4. Focusing on the sub-themes of creating engaging and 
safe environments, scaffolding, inspiration, empowerment, and respect and understanding, I 
wanted to develop codes that I could use to measure my level of understanding for best practices. 
With Chapter 4, I dove into the specifics of data collection and how these sub-themes were used 




development over the course of my research. For this action research paper, Chapter 5 will serve 
as a conclusive culmination of my various findings through experiences, data analysis, and 
critical thinking of my three research questions and data sources. 
 
Discussion and Implications 
 With the experiences and data that have resulted from my critical research, I feel that I 
have been able to put many of my personal questions and thoughts about education into a 
heightened lens of pedagogical thinking. As an individual who came into this line of research not 
knowing quite as much about educational philosophy and practices, my line of framework for 
proposing the contents of this paper was with the best interest of the future students that I would 
be teaching. By committing myself to a deeper understanding and exploration of my research 
questions, I wanted to be able to strengthen my core philosophical inquiries about how best I 
could improve as an educator. My questions stemming from: culturally responsive and inclusive 
curriculum, holistically effective instruction, and a shift of focus towards higher appreciation of 
the arts, were important for me to research and discuss in the totality of my time as a graduate 
student. To be an effective educator that kept the mindset of a learner was also something that I 
wanted to include as well throughout my research. 
My first action research question focused on the aspect of culturally responsive and 
inclusive teaching. A curriculum that specifically called for the inclusion of a diverse and 
multicultural learning environment with the idea of respect and understanding to be true to one’s 
self was a great portion of my focus. The data in which I collected via my sources acknowledged 
a strive and improvement towards a safe and engaging learning environment that promoted the 




students. While this area of my teaching is still something that I am working towards in order to 
be able to defund racial stereotypes and inequities in the educational field, I find that being able 
to continuously improve and be aware of this in my teaching and classroom is extremely 
important to becoming a better educator. 
 The second area of questioning, holistically effective instruction, was another area that I 
sought to examine in my own educational practices. As a new teacher, I felt that I was eager to 
try and find a method of teaching that would serve my students beyond their grade point average, 
but to also inform them of ways in which their skills gained in the classroom could serve them 
after they were out of school. In addition, I wanted to be able to give students the chance to 
examine their own identity and ideas within the educational space by creating a safe, inclusive, 
and empowering classroom. While this was a difficult task to set during the high point of 
COVID-19 restrictions and extremely stressful times for everyone in the world, I still wanted to 
attempt to give students reason behind their lessons over simple productivity or busy work. To 
inspire students to be excited and engaged with the arts was something that I aimed to do in an 
attempt to consider their holistic needs. The various data forms that were extracted in regard to 
this specific inquiry showed a dramatic increase in student engagement and completed 
assignments, yet I find that I still have areas in my teaching that need improvement to better 
support my students in a holistic manner. 
 The third research question was the final consideration of my investigation. As I focused 
on providing assignments and resources to inspire my students to be more engaged in their art 
curriculum, I wanted to also turn attention to the need for the arts in various aspects of daily 
living. By providing supporting information on art-based applications that would better serve 




reminded of the importance of keeping art alive. As well as this, I wanted to inspire students to 
think critically about how their art could be used in a number of different practical ways, even in 
the circumstance of remote learning. This was key, as well, to putting the idea of empowerment 
into my lessons, as a means to better serve students and highlight their strengths and passions. 
From the data, I can infer that this was an area in which I struggled with as far as applying it 
practically to my lesson planning and lecturing. However, this can be seen as a point of departure 
for a restructuring of how I go about handling this sort of critical thinking. 
My recommendations to any individual attempting to examine the same or similar 
research questions should keep in mind the limitations and restrictions that were set during my 
progression during action research. Keeping that in mind, I recommend that anyone who wishes 
to examine in depth these areas of introspection should focus on specific areas that they wish to 
improve in, as far as their educational practices. I believe that my core inquiries of this project 
were extremely broad for someone who is newer to the field of education, which put me at a 




 The limitations for my personal journey through this action research project are numerous 
and plentiful. COVID-19 restrictions had been in full effect and caused many typical situations 
of this process of inquiry to be extremely restrictive. The majority of schools were affected by 
this turn of events, causing schooling to be solely online via Zoom video conferencing and 
limited in-person interactions (upon request). I have never been able to meet with any of the 




kept to only a monitor caused a lot of moments of uncertainty and lack of clarity in terms of 
communication. In turn, this caused a need for extreme flexibility on the part of all players in this 
scenario, as everything needed to be adapted and recalibrated to fit the needs of my requirements 
for data and research, as well as the school that I worked with. Another limitation to my research 
was the lack of placement until mid-February, which was drastically different from the majority 
of my peers who were placed the year prior. I find this to be a limitation in terms of being able to 
work with and grow with students over a long period of time. Additionally, the amount of data 
that I was able to pull from this small time in my placement put strain on myself in terms of the 
low amount. Having to supplement student teaching experience with found resources and 
information from other educational institutions outside of WOU (as I wanted to stick close to art 
education specifically) throughout a majority of my time researching gave me a knack for 
finding the exact information I needed to succeed. With the addition of COVID-19 restrictions 
and personal family complications, I had my work cut out for me to complete this project. 
Despite the ever-continuous cycle of difficulties, time constraints, and work over the course of 
my time in this action research project, I found that I truly am on the right track to developing 
my skills as an educator. 
 
What You’ve Learned About You 
The focal point of this action research project was in connection to my own personal 
experiences in school, facing racial prejudice and unempathetic educators during my own years 
as a K-12 student. I wanted to examine in depth how I could be a teacher that put my students’ 
needs and desire for learning first and foremost with equitable practices. Being able to view my 




accomplish in such formidable circumstances gives me hopes of a continued line of 
improvement further down the road. I have also been able to experience the enjoyment of being 
able to inspire students and give them a feeling of empowerment through their art. Nothing that I 
have learned or experienced has quite been like that moment of seeing my students be able to 
feel proud of the things they are accomplishing, especially in times of turmoil and uncertainty. 
To be able to give my students the knowledge and skills to better their artwork and further their 
love of art has been the highlight of my research and practice. And while I am far from being 
done with the journey of learning, this action research project has ultimately served as a reminder 
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Image and Transcription of Sketchbook Journal Entry Notes from Video Discussing 
Cultural Appropriation 






Transcribed Excerpt  Initial Ideas Affiliated with 
Codes 
Correlating Codes 
Keeping the conversation 
respectful. Voices of people of 
Color over those who try to 
speak for them. 
Performative activism, rather 
than for the right reasons. 
Importance is the next step for 
racial equity. Commenting on 
personal history, topics of 
injustices to differing people in 
association with the artist. 
Creating stories that may have 
problematic elements versus no 
story at all? Survivors of events 
in past gone, how is the event 
then taught? Mindful and open 
discussion that still touches upon 
difficult topics/situations. 
Commenting on and creating art 
that is respectful and researched. 
Connecting to the culture and 
working with those who are 
experts to create art out of 
appreciation versus 
appropriation. 
Racial equity, respect for 
POC, empowering activist 
mentality, connections with 
Art focus and appreciation 
Creating engaging and safe 
environments, empowerment, 











Color-coded Mock edTPA Lesson Plan for Data Analysis of Culturally Responsive 
Teaching 
Lesson Plan Teacher Candidate: Jeanine Newsome           Date of Lesson: Fall 2020 
Week 10  
Lesson Title/Description: Emotional Lines 
Lesson # 1 of 3  Time Allotted for this Lesson: 50mins 
Standards: Anchor  
Standard 1:  
Creating-Generate 
and conceptualize 
artistic ideas and 
work 
Central Focus: Students will be focusing 
on the process of creating line quality 
that evokes certain emotional responses 





composition, and other 
elements of art can 
affect the tone and 
intent of an artwork. 
Pre-Requisite Knowledge and/or Skills: Knowledge of using brushes and various tools for 
creating different line quality. How to handle ink. Keeping in mind what they know about 
elements and principles of art.  
How I know the students have this: The students can showcase a variety of lines that viewers can 
decipher the intent of. Students will use an array of tools and methods to create line quality. 
Understand the connection between what they are feeling and what they put to paper, and see the 
similarities in artworks that other artists have created. I know they have the prior knowledge because 
they will be able to identify certain aspects of an art piece that are successful in creating the intended 
emotion. They will be able to pinpoint the specific tone and show what works well in an artwork. 
Academic language that will be used in lesson: Line quality, composition, principles/elements of 
art, composition, ink, technique  
Strategies and opportunities for supporting academic language: Reminding students to refer to their 
art journals or sketchbooks for how the various principles and elements of design and art go hand 
in hand (this will have previous terms, phrases, techniques, and other various aspects of principles 
and elements of art to support their growing library of information to use during project creation 
and critique). Also, asking students questions of what they are going to choose for their words of 




Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary 
connections that will be made during the lesson: Students will connect the assignment and lesson to 
their internal emotions and try various processes to put that on the page. They will also access past 
assignments, as those will have built upon their bank of knowledge. Adding music to our class work 
time, or allowing for students to play their own music to give them more support in building 
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How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural 
diversity, students without prerequisite knowledge, etc.): The diverse learners of the class will be 
given the tools that can accommodate their style of learning, as well as being asked to give emotions, 
experiences, and culturally responsive ideas that they can use to highlight their own perceptions of 
the project while staying on focal task. Connecting their culture and background to the project, as 
well as their internal strife I think can allow for self-expression and de-stressing. 
What technology supports or integration are included in this lesson? The various tools and 
technologies that will allow for various learners to be able to participate in the lesson (such as 
thicker brushes, plates for ink that are easier to use, multiple papers). Also ensuring to remind 
students proper care and caution when using wet mediums. 
Materials/Equipment/Supplies/Technology/Preparation: Ink, watercolor paper, brushes, rulers, other 
objects to be use in the process of creating varying line qualities. 
 Procedure: TEACHER DOES…  
Include “look fors” and other ways you’ll 
observe and check with students to be sure they 
are engaged in the learning. 
Procedure: STUDENTS DO…  
Include evidence of student 
engagement that you’ll include / 












Motivation/Hook: Questions on the projector 
or board that ask:  
“In what ways do people show 
emotion?” “What are some emotions or 
phrases about emotions that you can think 
of?”  
Questions like this to get the ball rolling on the 
idea of touching base with one’s inner emotions. 
“What do you think about _____’s work that is 
strong?”  
“What can they do to help show the 
meaning behind their work more?” 
Motivation/Hook: Students will 
respond to these questions in 




Teaching OR Group OR  
Independent Application:  
Begin discussion of the concept of emotions, 
show examples of artwork with high emotional 
energy. Ask class to discuss:  
“What emotions do they feel when looking 
at images? How do artists do this?”  
Allow for different perspectives and ask student’s 
Teaching OR Group OR  
Independent Application:  
Students answer questions 
about the artworks shown, 
make connections to past 
lessons on identifying key 







what made them think it was their guess? Have 
them use terms and examples to justify their 
choice and let them know how art can create 
multiple meanings behind it.  
I will use examples of artworks from more 
modern artists that are similar in visual style to the 
emotional line examples I created, as well as 
showing older artworks that are less similar in 
visual style, but still use important elements of art 








Teaching OR Group OR  
Independent Application: Show students’ 
examples of line quality images. Introduce the 
project and have students name off some emotions 
that could be used. Pass out the rubric and 
assignment sheet that lists off requirements for 
this quick project. We will ease into the project by 
showing examples of what the project is, possibly 
doing a demonstration to show how I would 
interpret an emotion of choice. 
Teaching OR Group OR  
Independent Application: Direct 
students to write down a list of 
emotions or concepts that they 
could use for the project. Students 
will need to have four-line 
artworks with responses for each to 
bring to class for critique. They 
should begin to think about 
emotions they may be feeling or art 
learning about and write them 
down in their sketchbooks to begin 
conceptualizing. Once students 
have their ideas for the subject of 
each line artwork, they can begin 
sketching ideas in their sketchbook 
before proceeding to the final 




Teaching OR Group OR  
Independent Application: Going around table to 
table asking for at least 2-3 words to be used, must 
be somewhat different from their peers sitting at 
same table. Try to have students think outside the 
basic “sad, mad, happy” type of emotions. 
Students will be given the necessary papers to take 
home to work on their project. 4 pieces of 
watercolor paper 10x10 inches will be distributed 
to each student and necessary items will be 
checked out to take home as well (inks, ink bowls, 
etc). Students at other tables will be expected to 
begin working on their ideas as they have only so 
many class sessions to work on these projects. 
Teaching OR Group OR  
Independent Application: Students 
should have at least 2 ideas to show 
they have some recognition for the 
project and to gain some feedback. 
They will also have time to work on 
these next class period and will 
present on the following class 
period. Remind students not to begin 
immediately on their final 10x10, as 
they should be certain of their idea 
and method of creating it, and as a 
means to ensure there is enough 








5  Closure: Check in with students to ensure they 
have all the tools they need to use at home and to 
assess where they are in their understanding of the 
assignment. To do this, I will get the attention of 
the class and ask them:  
“Class do we have an understanding as to what 
our assignment is?”  
“What are we doing and how are we doing it?” 
“Are there any other questions? Please do not 
feel afraid to ask I am here to help.” 
Closure: Students should have a 
few ideas to use for the project and 
their supplies before moving onto 
the next class. 
Key assessments and assignments that provide evidence of student engagement and learning 
collected during/as a result of this lesson: Assessing the variety of words and how the students 
might handle creating line qualities to reflect an emotional state or phrase. I want students to show 
that they have the capacity to put their feelings or the concept of feelings into their artworks. 
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices: This 
lesson I find is not only in connection with the concept of ensuring that students understand what 
makes successful art, but also maintaining a touch with their mental and emotional state. Being 
able to process what they are going through and willing to share may bridge the gap of openness to 












Color-coded Final edTPA Lesson Plan for Data Analysis of Culturally Responsive 
Teaching 
Lesson Plan      Teacher Candidate:  Jeanine Newsome                  Date of Lesson: 3/11/2021 
 
Lesson Title/Description: Texture and Pattern 





ideas and work. 
Anchor Standard 2: 
Creating-Organize and 
develop artistic ideas and 
work. 
Central Focus: Discussing the use of 
textures and patterns in artworks. Using 
this information as a support to future 
sgraffito project. 
Learning Targets: 
● Students will show 
comprehension and 




● Students will 
understand the 
difference of 
physical and visual 
textures 
● Students will 
understand the basic 
concept of patterns 
and textures within 
the context of art 
● Students will use 





Pre-Requisite Knowledge and/or Skills: Handling and working with clay, using clay building tools, 
conceptualizing, sketching, planning, glazing, proper application and understanding of working with 
kiln, contour lines, positive and negative space 
 
 
How I know the students have this: Explanation during the lesson regarding patterns and texture 
applications in art.  Student interaction during lesson and thereafter. Engagement during questioning of 
preferred use of patterns and textures. Sketches and notes taken during the lesson that I will reference 







Academic language that will be used in lesson: Construct, visualize, conceptualize, planning, mask, 
pinch, coil, slab, glaze, kiln, various terms of ceramics tools, representation, greenware, sgraffito, 




Strategies and opportunities for supporting academic language: Explaining each step and reasons 
behind the choices of the lesson in order to give students more reason to take knowledge to heart and 
to better prepare them for the undertaking of beginning their projects with consideration to the 
elements of art. Reviewing past lecture concepts that led up to this lesson, using terms during lesson 
and when explaining the answers to questions students may have.  
 
 
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary 
connections that will be made during the lesson:  Connecting the various concepts to ideas and pieces 
outside of the classroom space (professional artists works/how these elements are found in nature). 
Allowing students to add to the discussion of possible connections to the elements of art examples. 
Showing students the importance of learning various methods and how they may span over numerous 
art processes. Giving students examples of works that showcase how powerful these elements are 





How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural 
diversity, students without prerequisite knowledge, etc.) Supporting students through scaffolded 
support and flexibility (especially during times of uncertainty) in order to manifest the most out of 
students. Allowing for autonomy of choice in what students will draw during lecture. Supporting 
students outside of class time through extra information and texts. Also provide as many opportunities 





What technology supports or integration are included in this lesson? Zoom meeting, webcam, 
audio/microphone, mobile devices, sharing of information via Google Docs and Google Email. 
Presentations via Zoom screenshare, student engagement via Zoom chat. Collaboration between 
professionals and students alike in terms of using Zoom and other digital file sharing for supported and 






Materials/Equipment/Supplies/Technology/Preparation:  PowerPoint presentation, webcam, Zoom, 




 Procedure:  TEACHER DOES… 
Include “look fors” and other ways you’ll observe 
and check with students to be sure they are 
engaged in the learning. 
Procedure:  STUDENTS DO… 
Include evidence of student 
engagement that you’ll  include / 






Question: “High low, buffalo” - Students will 
discuss their highs, lows, and weird occurrence of 
the day/week. 
 
Lead students to discussing with microphone in 
Zoom call, or giving responses in chat. 
 
Bring students back after 5 minutes  
Motivation/Hook: 
Students will think of their answer. 
 
Students will share their answers 







Teaching OR Group OR 
Independent Application: 
Begin presentation (powerpoint)  lecture for patterns 
and textures lesson. 
 
Prepare students for lecture by reminding them of 
the subject: textures and patterns. Ensure they have 
their sketchbooks and pencils out to take notes.  
Discuss the various textures/patterns that can be 
used in art.   
 
Show examples of naturally occurring patterns and 
textures. 
 
Show examples of works that have either element 
(or both) included as a means for inspiration and a 
point of departure. Of which discern from various 
cultural influences and examples. 
  
Instruct students to list out patterns and textures that 
they may see in their room or that they can think of. 
 





Teaching OR Group OR 
Independent Application: 
Students will listen to the presentation 
with sketchbook and white colored 
pencil in hand. 
 
Students will take notes 
 
Students will identify pattern and 
texture in notes (draw examples as 
well if they wish). 
 
Students will engage with the lesson 
by answering question: “What are 




Students will share their ideas via 








Teaching OR Group OR 
Independent Application: 
Drawing activity - Students will be sent to various 
breakout rooms of 3-4 students to sketch some ideas 
of patterns and or textures in their sketchbooks using 
black paper and white colored pencils. 
“Think about patterns and textures you may see 
around your house or room. Something that may be 
connected to your family or culture. Something 
you’re interested in or that you like.” 
 
Teaching OR Group OR 
Independent Application: 
Students will draw an example of 
pattern and texture in their 
sketchbooks, 
 
Students will combine the ideas shown 
in the lecture and connect it to their 





Using this as a connection to positive and negative 
space lecture, students will draw one example of a 
texture and one of a pattern to experiment with this 
concept, as well as showcasing their understanding 
and readiness for applying various layers of art 
elements to their work. 
 
Students will be pulled back after 8 minutes to show 
their examples. 
 
Lead students in sharing their drawings, going down 







Students will return to main Zoom 
room and show their drawings, group 
by group. 
 
Students will volunteer to show 
drawings even after going through 
groups. 
10 Closure: 
Begin cleaning up their space and preparing for the 
next class. 
 
Prompt students for any last-minute questions or 
concerns pertaining to the lesson or due dates. 
 
Instruct students to upload their sketchbook notes 








Students will clean up their space and 
prepare for next class. 
 
Students may log off or stay to answer 
questions, either in group or private 
breakout room setting. 
 
Students will upload their sketchbook 
notes to Canvas. 
Key assessments and assignments that provide evidence of student engagement and learning collected 
during/as a result of this lesson: Student discussion and questioning during and after lesson, 
sketchbook notes and drawing examples of understanding from lesson learning objectives. Future 
projects that reflect understanding of this particular concept, combined with others to create a more 




Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices: Jerome 
Bruner - Scaffolded lesson planning that supports students until they show signs of readiness for more 
responsibility in their autonomous choices. Motivating students to experiment with their use of 
positive and negative space, enabling them to understand the importance of making mistakes and 
continuing to try and allowing their creative side show, regardless of their grades or what others have 
told them they are capable of (Eddy Zhong). Using a variety of texts that inspires students and helps 
improve their overall techniques. Giving students choices in the things they create and allow their 






Image and Transcription of Sketchbook Journal Entry for Student Conversation A on 
2/18/2021 
 
Transcribed Excerpt  Initial Ideas Affiliated with 
Codes 
Correlating Codes 
(Brainstorming future identity 
project) 
Student: I want to make 
something that talks about my 
passion for pottery. And 
something about my family. 
Me: What visuals could you 
represent that as? 
Student: Well I’m Greek, so 
maybe something from that. 
Me: You could research your 
family history and find 
something that you feel 
discusses who you and your 
family are. Or something that 
speaks to your character. 
Conceptualizing art-based 
























Transcribed Excerpt  Initial Ideas Affiliated with 
Codes 
Correlating Codes 
Student: For my identity 
project, I want to make 
something about my love for 
soccer. 
Me: Yes, you should definitely 
include things you are 
passionate about. Combine 
things that you enjoy doing into 
your art. You never know what 
you might end up with. 
Student: How would I do that, 
like talk about soccer in my 
mask (identity project)? 
Me: Try thinking about what 
you visually think about first 
when you think of soccer? What 
screams “soccer” to you? 
There's the pattern of the ball, 
the net, the field turf. There are a 
lot of elements that make up a 
soccer event. Think about how 
soccer connects to your life 
personally. 
Student: I like playing with my 
friends at the park we live near. 
Me: You could represent 
something from that park or 
even visually represent your 
friends on your mask. 
Conceptualizing art-based 
projects, interests (sports), 
connecting to students, 
supporting their ideas 
Scaffolding, inspiring, 
empowerment, creating 










Student Artifact 2.1 (Student Artifact as a Result of Lesson Planning Connecting Personal 

















Transcribed Excerpt  Initial Ideas Affiliated with 
Codes 
Correlating Codes 
Student: I don’t feel like my 
work is good, it just looks bad. 
Me: Your work is improving so 
much, you keep creating and 
making steps towards perfecting 
your craft. What don’t you like 
specifically about your current 
piece? 
Student: I made an apple 
container, but I started carving 
letters into it and I think it looks 
bad now. 
Me: It is going to be something to 
practice, but with the sgraffito 
material you can wipe it off (and 
paint back on) and repeat the 
process. I think you have a strong 
start and idea. Keep going. 
Reaffirmations and reassurance, 










Student Artifact 3.1 (Student Artifact as a Result of Lesson Planning and Meeting 
Conversation) 
 
